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Abstract
It is estimated that there are 1.5 billion people worldwide who speak English, of whom only 375 million are native speakers (Statista 2016). Jenks (2012) notes that the use of English as a Lingua Franca (ELF) is growing in popularity as it is used as a contact language in social, business and political contexts. It is therefore not surprising that in addition to the 1.5 billion who currently speak English worldwide that another billion are estimated to be in the process of learning it (Oxford Royale Academy 2014). As there appears to be a great demand to acquire English as a foreign language, recent studies have suggested synchronous online education as an alternative means of language learning  (Huang 2013, Yen et al. 2013). The use of Discourse markers (DMs) is another area which has recently been studied as DMs have been noted as being pervasive in speaking and adding greatly to the discourse repertoire of a learner in terms of oral fluency (O’Keeffe et al. 2011). The research on the use of DMs by non-native speakers (NNSs) has found that they are rarely used in NNSs’ discourse when compared with native speakers (NSs) (Fung and Carter 2007, Moreno 2001).This dissertation seeks to build on the existing body of research, which has mainly focused on language learners’ attitudes towards online learning (Terhune 2015, Jauregi et al. 2015, Reinders and Wattana 2014), by investigating quantitatively the influence being in touch with NSs on Skype may have on NNSs’ performances on a speaking exam as well as the impact on their use of DMs. The results of this study have not shown any great influence or improvement to NNS discourse but suggest that further studies should be carried out to further investigate both synchronous online communication as an alternative means of language learning and the effect it may have on NNSs’ use of language.  
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1. Introduction
1.1.  English as a Lingua Franca
English as a Lingua franca (ELF) is the term given to the use of the English language by those who do not share a common mother tongue (Jenkins 2007). Jenks (2012) has highlighted the growing popularity in using English as a contact language in numerous different contexts such as, social encounters, business meetings and political debates. He has also stressed the fact that the number of non-native speakers of English (NNS) now outnumbers the number of Native speakers (NS). There is therefore a great demand for the teaching of English as a foreign language (EFL) worldwide and also some challenges facing it.

Huang (2013) and Yen et al. (2013) have expressed that there is a lack of interactive speaking environments and opportunities to use English skills in real life situations in Asia. It is therefore not surprising that The UK Department of Business Innovation and Skills (2013) noted that in 2011, there were over 1.5 million students studying English worldwide outside of their home countries and that in the English language teaching sector in the UK, £2.5 billion was spent on both tuition and living costs. In order to offer a solution to this problem, the use of the internet has been examined as an alternative means to replace or supplement interaction with NSs of the English language. 
1.2.  Web 2.0 and CMC

Tu et al. (2008:336) define Web 2.0 as ‘a Web technology that aims to enhance creativity, information sharing and collaboration among users’. The advancements in technology in recent years have altered the ways in which we lead our daily lives and as McBride (2009) points out, these advancements have been indispensible tools in students’ academic lives. Wang and Vasquez (2012) have noted that the field of second language (L2) education is no exception to the trend in using these new technologies for autonomous learning and in educational settings. Without the development of Web 2.0, computer mediated communication (CMC) would not have gained the popularity it has today. Herring (1996:1) defines CMC as being ‘communication that takes place between human beings via the instrumentality of computers.’ CMC can take two forms, synchronous and asynchronous. Synchronous communication involves conversations unfolding in real-time contexts such as video chats and instant messaging whereas asynchronous communication is communication which is not instant such as emails and blogs. As it has been noted that there is a lack of interactive environments in which NNSs have the opportunity to practice their L2 skills, synchronous online communication will be one of the focuses of this study. 

Terhune (2015), Jauregi et al. (2015) and Reinders and Wattana (2014) have all carried out studies in which NNSs of English had the opportunity to communicate with NSs of English through synchronous online communication. These studies involved qualitative methods and were interested in addressing the participants’ willingness and motivation to communicate and interact using online platforms that provided both voice and video features. In all three studies, attitudinal feedback from the participants was gathered through the use of questionnaires and in general the learners were positive about using this mode of communication to improve their language skills. However, no means were employed to test whether students’ language skills or knowledge were enhanced while taking part in these studies. Wang and Vasquez (2012) also noted in their review of technology use in L2 education that there was a gap in the research regarding the implications interaction with NSs may have on NNSs’ learning outcomes. Therefore, this study will attempt to address this gap. 

1.3.  Spoken Grammar 

Gablasova et al. (2016) have asserted that speaking is the biggest challenge facing L2 learners. They call attention to the fact that NNSs’ pragmatic competence is often jeopardised in rapidly unfolding interaction, as their main focus is drawing on their lexical and grammatical resources. Fraser (2010:15) defines pragmatic competence as:
[…] the ability to communicate your intended message with all its nuances in any socio-cultural context and to interpret the message of your interlocutor as it was intended.
Fraser (2010) goes on to note that a lack of pragmatic competence often results in the speaker coming across as being impolite, direct or inappropriate. The second focus of this study will therefore look at one aspect of spoken grammar and the pragmatic functions it serves. 

The analyses of large spoken corpora have furthered linguistic knowledge on conversation and the notion of spoken grammar in recent years (Rühlemann 2008). Rühlemann (2008) goes onto note the importance of teaching and incorporating spoken grammar in EFL classrooms, highlighting the need to distinguish its characteristics from that of the Standard English (SE), which traditionally has been the focus of language classrooms. In line with his views on the importance of teaching spoken grammar, studies have shown the considerable difference between the language of conversation being taught in the language classroom and that of everyday conversation (Römer 2004, 2005). 

There have also been some issues pertaining to the authenticity of dialogues presented in textbooks. Carter (1998) and Gilmore (2004) have both noted the lack of certain conversational strategies such as overlap, hesitation and aspects relating to spoken grammar. However, some attempts have been made to remedy this problem with the publications of two corpus-based grammars of English: The Longman Grammar of Spoken and Written English (Biber et al. 1996) and The Cambridge Grammar of English (Carter and McCarthy 2006). There has also been the addition of the Touchstone textbook series (McCarthy et al. 2006) containing such features that have been previously given little attention. 

As the notion of spoken grammar can be seen to be an important feature both to be utilised in the language classroom and in the conversations of NNSs, the use of discourse markers (DMs) has been chosen to be the second focus of this study. DMs can be defined as: 
Words and phrases outside of the clause structure, that function to link segments of the discourse to one another in ways which reflect choices of monitoring, organisation and management exercised by the speaker 

                                                                                                         (O’Keeffe et al. 2007:172)
1.4.  Aims and Objectives 

The aims of this study are two-fold. Firstly, by using a Cambridge Advanced speaking exam (CAE) as a basis for this study, it will attempt to quantitatively explore what impact, if any, synchronous online communication may have on NNSs’ performance on this exam. Secondly, by analysing their performance, it will attempt to qualitatively examine NNSs’ use of DMs. A more detailed account of the methodology used and the specific research questions to be answered will be discussed in chapter three. 

1.5.  Relevance 

As both CMC and the use of DMs are two areas in which there is a growing body of research, it is thought that, by combining these two topics, a greater insight will be given into the use of synchronous online communication as an alternative means to interact with NSs and, by combining a quantitative and qualitative approach, it is hoped that the effects, if any, of these means of language development will become apparent. 
2. Literature Review
2.1. Introduction

Learners at C1 level (the advanced level, corresponding to the CAE exam) are described as being able to express themselves fluently and spontaneously without much obvious hesitation or searching for expressions in a variety of situations, including for social, academic and professional purposes (European Commission 2001). Gablasova et al. (2016) have noted that L2 learners, even at the advanced stage, often have difficulty adjusting their linguistic choices in different situations. They further note that the difficulties that arise are often those relating to learners’ pragmatic abilities and stress that a wide range of pragmatic skills are necessary to interact in an appropriate manner in different social contexts. 

2.2. Discourse Markers

Müller (2005) notes that one of the factors affecting NNSs’ pragmatic competence is the use of DMs. DMs can be defined as 

[...] as intra-sentential and supra-sentential linguistic units which fulﬁl a largely non-propositional and connective function at the level of discourse.
                                                                                                (Fung and Carter 2007:411)
DMs can serve many functions in discourse, both on a textual and an interpersonal level (Aijmer 2002).  Fung and Carter (2007) give the example of how the utterances of the DMs ‘so’ and ‘now’ can be used to summarise, mark boundaries of talk, switch topic and establish consequences. They also make the point that they are semantically and grammatically optional so omitting them has no syntactic or semantic consequence. However, the omission of DMs in spoken conversation can have a negative effect on how the speaker is viewed. Svartvik (1980) clearly illustrates this point by noting that if a NNS were to make a simple grammatical error such as, ‘he goed’, a NS of English would most likely correct them. However, if the same NNS were to omit ‘well’, they could be viewed as being too direct, impolite or an awkward speaker. 

The main function of DMs is often thought to be as a tool to organise items of text or conversation, therefore, more importance has been given to their use in writing rather than in speaking (O’Keeffe et al. 2011). However, O’Keeffe et al. (2011) note that DMs are pervasive in speaking and add greatly to the discourse repertoire of a learner in terms of oral fluency. Müller (2005) also agrees that DMs play an important role in a learner’s communicative ability and further stresses the importance of their pragmatic function. 

Although it is possible that language learners can sometimes transfer language from their L1 to an L2 with ease and still convey the same meaning (Selinker 1992), Rose and Kasper (2001) found that learners do not always transfer available knowledge to new tasks; they suggest that there is a need for pedagogic intervention and that more attention should be paid to the roles of DMs in spoken English, especially with regard to specific contexts and cultural considerations. Rose and Kasper’s opinions were found to be in line with those of Thomas (1983) who strongly believes that sensitising learners to expect cross-cultural differences in the realization of politeness, truthfulness etc., takes the teaching of a language further than simply training students to making it truly educational.  Thomas (1983) further emphasises the importance of making English language teachers and text-book writers aware of the failures associated with the pragmatic use of a language in order to allow language learners to express themselves as they have intended, without feeling apprehensive about misusing the language and causing offence. 

Moreno’s research into NNS and NS interaction found that DMs were rarely used in NNSs’ discourse, which resulted in scarcely fluent and unnatural discourse (Moreno 2001). Moreno also believes by omitting DMs that students come across as being impolite and non-cooperative during conversations and stresses the importance of the inclusion of DMs and their pragmatic functions in the language classroom. 

Thongkampra and Poonpon (2014) also found that when NNSs interacted online with NSs through text chat that there was limited use of DMs in comparison to their use by NSs. Although this is not a direct comparison by any means, it gives rise to the question of the frequency of which DMs are used in both written and spoken contexts. 

It can be deduced that the frequent use of DMs by native NSs of English shows that they serve an important function in spoken English and that they are also difficult for NNSs to acquire and use correctly. The infrequent use of DMs by NNSs is an area which warrants further investigation. O’Keeffe et al. (2007) note that as DMs do not fit into traditionally taught grammatical and lexical categories, they can be difficult to teach. It is therefore necessary to explore how interaction between NSs and NNSs might naturally influence their use in NNSs’ discourse. 

2.3. Synchronous Online Communication and Language Learning 

It is not surprising that with the advancements in technology and the development of Web 2.0 that many studies have been carried out as to the effectiveness of using the internet as a means to improve and enhance language learning (Baker-Smemoe et al. 2014; Huang 2013; Jenks 2012). O’Dowd (2014) summarises that online exchanges can have many benefits such as making NNSs aware of cultural differences in communicative practices and pragmatics and providing NNSs with knowledge not usually found in course books. The remainder of this chapter will give an overview of some of the research to date that has utilised the internet as a tool to improve L2 gain. 

Terhune (2015), Jauregi et al. (2015) and Reinders and Wattana (2014)  have all carried out qualitative studies in which they addressed  NNSs’ willingness and motivation to use online platforms with both voice and video features to interact with NSs. The attitudinal feedback from the participants in all three studies was gathered through the use of questionnaires and in general the learners were positive about using this mode of communication to improve their language skills. However, no means were employed to test whether students’ language skills or knowledge were enhanced while taking part in these studies. In a similar study Jauregi et al. (2012) found that lower level A2 students were more enthusiastic and positive about the use of synchronous online communication to further their language learning than higher level students.
As well as exchanges, virtual worlds and online games have also been the focus of many studies. Sadler and Dooly (2014) give an account of a project which took place in a virtual world in which a group of six-year-old learners of English in Spain and a group of eight-year- old NSs of English in Canada were participants. The results showed that both groups developed their linguistic and communicative competencies as well as their intercultural competencies. Similar studies with older students have also reported that the students believed they had improved their fluency and confidence levels when speaking English thanks to the use of online games and producing their own voice blogs (Reinders and Wattana 2014, Huang 2013).

Van Der Zwaard and Bannink’s study (2014) looked at the use of both video calls and real time instant chat to determine which mode was more effective when NNSs had to negotiate meaning. NSs of English from Australia were asked to tell jokes that contained vocabulary that was specific to Australia and would be unknown to the NNSs. The findings of the study showed that NNSs were more likely to negotiate meaning and ask for further clarification when using the instant chat mode than during the video calls. 

Kim and Craig (2012) examined the possible differences that may exist between conducting oral proficiency interviews through online video conferencing and face-to-face interaction. Their quantitative findings showed no significant differences in test scores but their qualitative results showed that even though students did not notice a huge difference between the two testing modes, face-to-face was preferred. 

Yen, Hou and Chang (2013) noted that the participants in their study made an estimated improvement of 11.5% in their writing skills and 10% in theirs speaking skills after participating in a role-play activity through Skype with their peers. They also found that students were enthusiastic and motivated about using online communication to supplement their language learning process and further noted that students welcomed feedback and error correction from their peers. In contrast Jenks (2012) noted that in online voice-based chat rooms, business interactants were seen to mock, ridicule and act unsupportively when errors occurred or there was a lack of fluency. 

2.4. Discussion 

Hockly (2014) notes that putting learners in touch with either NSs of the target language or other NNSs through online mediums is an authentic interactive way to expose learners to the target language and also increase their motivation. As can be seen from the studies mentioned above, the majority of studies in this field have taken a qualitative approach when looking at online communication and examining the role it plays in language learning. The qualitative findings appear to be in line with Hockly’s assertion that learners are motivated and enthusiastic about this way of learning. However, determining whether there is in actual fact a gain in linguistic ability proves difficult to measure. In order to get the most success out of using technology in the field of language education, Hockly (2014) asserts that the task design and pedagogical framework are the most important factors to consider. With that borne in mind, the current study attempts to address the gap in the research of quantitative findings. By using the methodology and task design discussed in chapter 3, it is hoped that this study will add to the existing literature on both the use of online platforms in language education and the use of DMs by NNSs. 
3. Research Design and Methodology

3.1. Introduction

In this chapter the data collected and the methodology used to analyse it will be discussed. A description of the participants as well as the limitations and ethical considerations will also be looked at in detail and the reasons for choosing this methodology will be justified. 

3.2. Research Design 

This study took place over a five week period during which four Spanish learners of English participated. It was designed using a CAE speaking exam as a basis to measure the students’ language levels while also employing an intervention to two of the participants. The intervention involved being in contact with NSs of English via Skype over the five week period.

 Pre-tests and post-tests were given, before and after the intervention, to observe the students’ abilities at the beginning and the end of the 5 week period. The pre- tests and post-tests used can be seen in appendices J and K. The tests were given scores in accordance with the Cambridge parameters for grading speaking exams (see appendix F). 

Both the pre-tests and post-tests were recorded using the researcher’s phone and tablet and transcribed using the transcription symbols which were indicative of interactive behaviour pertinent to the study (see appendix A). The data was also tagged for the use of DMs, hesitations and pauses. Using corpus linguistics as a tool to aid analysis, the tagged data was input into AntConc (a corpus analysis tool), which made it possible to quickly search for patterns that emerged in the data, especially those relating to DMs. Corpus linguistics provides the means for analysis when paired with theories from other frameworks such as CA, DA (discourse analysis) and CDA (critical discourse analysis). The use of corpus linguistic tools allow researchers to quickly search for key items and see patterns in data that emerge (O’Keeffe and McCarthy 2010).

Once the patterns that were to be further investigated had been identified, the use of DMs was then analysed qualitatively using Conversation Analysis (CA). CA is ‘the systematic analysis of the talk produced in everyday situations of human interaction: talk-in-interaction’ (Hutchby and Wooffitt:11). Jenks (2014) says talk and interaction are both context-dependent and context-shaping, meaning that conversation unfolds dependent on a number of factors. Walsh (2002) has demonstrated how a CA approach acknowledges both the interdependency of turns and social practices and how they enable participants to both understand and contribute to the interaction. O’Keeffe et al. (2007) have also used CA to evaluate turn-taking in the classroom and offer criticism on the interaction present in the given classroom. Seedhouse et al. (2014) have shown how CA can explain complexities and subtleties of a candidates’ interactional performance during speaking tests.  Therefore, using an approach such as CA will allow for a detailed analysis of the talk unfolding in the given context and allow conclusions to be drawn as to why certain DMs have been used. 
A mixed-methods analysis of the data was employed by quantitatively analysing the test results and qualitatively analysing the use of DMs. It was felt that by employing a mixed-methods approach, a more in-depth account of any changes or improvements could be given.   

The participants were also given a questionnaire to complete (see appendix I) which was carried out to obtain information on the opinions of the participants towards the study of the English language and gain a deeper insight into their use of English on a daily basis. It was hoped that the questionnaires would help give some insight into any possible factors that may affect the results of the study such as contact with NSs or watching TV/movies in English. 

 Once the pre-test had been done, the two male participants (S1 and S2) were allocated Irish NSs of English to communicate with via Skype over a five week period. According to Woken and Swales (1989) (cited in Moreno 2001), the topic defines the conversational role of the participants’ interaction and it is often the case that NNSs end up taking a passive role in conversations with NSs. To try to maximise the amount of talk occurring, both the NSs and S1 and S2 were given suggested topics to discuss (see appendix T).These topics were kept rather general to allow for spontaneous talk to occur. While S1 and S2 took part in the intervention part of this study, the two female candidates (S3 and S4) continued attending English classes but did not have any other regular contact with NSs during the duration of the study. 

Once the five week period had finished, all four participants undertook a post-test. The same CAE style speaking exam was given, with the topics varying slightly and all the same conditions were met with regard to the venue, the materials used and devices used to record. Once both the pre-tests and post-tests were recorded, the data was transcribed, tagged and analysed. 
3.3. Participants

All the participants were of C1 level (advanced level) and had been studying English at that level for between one to two years. They were all studying English for three hours per week in the same English academy and using the same course-book. None of the students reported being in regular contact with native speakers in their daily lives apart from attending the English academy and all of them reported watching both TV series and movies in English weekly (see appendix I). All of the participants in question were due to take the CAE exam at the end of June 2016, though, the results of the official exam will not form any part of the current study. 
The NSs were selected from the researcher’s own family and friends and were chosen on the basis of having good communication skills as both of them have been working in the customer service industry for a number of years and are thought to be both confident and strong communicators. Additionally, the NS participants are well-travelled and have vast life experience which was thought would allow for interesting conversations and extended discussions to unfold. Neither of the NSs had had previous English teaching experience. 

3.4. Data Collection Process 

The first set of data was collected at the end of March. All four students took a CAE speaking exam (pre-test) given by the researcher (see appendix J). The pre-test was recorded using both a phone and a tablet. After the initial test, the male students (S1 and S2) took part in the intervention part of the test as well as attending their regular English classes. This involved speaking via Skype with the NS over a five week period. Both the students and the NSs were given suggested topics to discuss (see appendix T). They were also asked to record the Skype conversations to ensure that each participant spent an equal amount of time communicating with a NS.

 While S1 and S2 took part in the intervention part of this study, the two female candidates (S3 and S4) continued attending their English classes but did not have any other regular contact with a NS. All four participants were also given a questionnaire to complete to gather some background information on their experiences with the English language to present; this questionnaire was used in order to further aid in the analysis part of the exam and aid in offering possible reasons for any changes in the test results. It was hoped that by having S3 and S4 as a control group that any differences that may have appeared in the post-test results would indicate any influence the NSs may have had on S1 and S2’s performance in the post-test. 

After a five week period, all four students were given another CAE speaking exam (post-test) (see appendix K) which was given by the researcher and recorded using both a phone and a tablet. Once both the pre-tests and post-tests were complete, recordings were transcribed using transcription conventions which were thought would aid in the analysis of the data (see appendix 1 for a list of the transcription symbols used). The data was also tagged for the use of DMs to allow the researcher to find reoccurring patterns more easily. A summary of the participant’s involvement in the study can be seen below: 
	
	S1
	S2
	S3
	S4

	March 2016
	Takes pre-test oral exam
	Takes pre-test oral exam
	Takes pre-test oral exam
	Takes pre-test oral exam

	April 2016
	Talks with Irish male via Skype five times over a five week period with an average call duration of 20 minutes as well as attending regular exam preparation classes.
	Talks with Irish female via Skype five times over a five week period with an average call duration of 20 minutes as well as attending regular exam preparation classes.
	Attends regular exam preparation classes.
	Attends regular exam preparation classes.

	May 2016
	Takes post-test oral exam
	Takes post-test oral exam
	Takes post-test oral exam
	Takes post-test oral exam


Table 1: Summary of participants’ involvement 

3.5. Data Analysis 

The transcripts were used to aid in the scores given to students in both the pre-tests and post-tests. The data was analysed quantitatively giving each student a score under each parameter used to mark students’ performances in a CAE speaking exam (for more information on the marking criteria see appendix F). The grammatical structures and vocabulary used by the students were also mapped against The English Grammar Profile (EGP) and The English Vocabulary profile (EVP) to give an example of at what level the students’ language should be used and also to justify the scores given by the researcher. The scores for both the pre-tests and post-tests were then compared and some conclusions were drawn as to the reasons for any changes in the post-test scores.

In order to analyse the use of DMs, the tagged data was input into AntConc and searches were carried out to see the most frequently used DMs and the functions they served. This was done for both the pre-tests and post-tests and any variations in the use of DMs were analysed qualitatively using CA. 
3.6. Limitations

There were many limitations to this study that should be noted and which have been taken into account when analysing the results. Firstly, as a gender balance could not be achieved, any findings will have to be carefully considered with this in mind. Secondly, in a CAE exam, there are usually 2 interlocutors. In this study, the researcher acted as both, giving marks for each scale and also allocating the global achievement mark. Subjectivity may also have been an issue as when analysing speaking exams, even experienced examiners can be influenced by the overall performance and not the individual criteria that are used as a basis for marking students’ performances (Li cited in Milton 2009). In order to avoid subjectivity, the language used was mapped against the EGP and EVP so as to give more indicative and justifiable reasons for the marks obtained by the students. 

Although, it is believed that transcribing the data from the Skype calls as multi-modal discourse would have been beneficial in supporting any findings in this study, unfortunately, it was beyond the timeframe of this study to do so. 
3.7. Purpose of this Study 

As was seen in chapter two, the previous studies in this area have generally taken a qualitative approach when analysing their results. In order to examine the data more closely, it was thought that a mixed method approach, making use of both qualitative and quantitative methods would obtain the most rewarding results. As this is only a small-scale study, it is hoped that it will make a small contribution to the existing gap in the literature regarding synchronous online communication and the effects it may have on NNSs. 

3.8. Relevance of Research 

O’Dowd (2014) and Hockly (2014) have noted the importance of technology both inside and outside the classroom as a means to motivate students, increase linguistic gain and improve intercultural knowledge. This study aims to address the gap in the current literature regarding synchronous online communication while also investigating the use of DMs, which have been seen to be underused by NNSs (Fung and Carter 2007, Liao 2009) and as difficult items to teach in the EFL classroom (O’ Keeffe et al. 2007). 
3.9. Ethical Issues 

Before taking part in the study, all participants as well as the institution they were attending were given both an information sheet and consent form (see appendices G and H). They were informed that they could withdraw from the study at any time and were also told that the transcripts and findings would be made available to them should they wish to view them. All the data were kept in a password protected folder and once the analysis of the data was complete, the files containing personal data were destroyed. All names and personal information in the recordings were changed and altered to conceal the participants’ identity.  

3.10.  Aims and Objectives

By conducting this study it is hoped that a deeper insight will be gained into the impact interaction with NSs through an online platform has on NNSs. By taking a more quantitative approach, it is hoped that the results will be indicative of any influence, if any, the contact with native speakers will have had. Not only is it hoped that this research will shed light on any performance differences in the pre and post- tests but by further analysis of the pre- and post-tests, it is hoped that a more informed conclusion can be drawn as to NNSs’ use of DMs and the pragmatic functions they serve. 

The aims are therefore:

a) To examine whether there are any significant differences in language use in the Spanish learners’ performances on a CAE speaking exam after synchronous online interaction with NSs of English.
b) To further investigate the Spanish learners’ performances in order to examine their use of DMs and any influence interaction with NSs may have had on this. 
3.11.  Research Question

In order to focus this study more, the research question is:

What impact does synchronous online interaction have on the performance of Spanish learners of English in a CAE speaking exam and how does this interaction influence their use of DMs, if at all?
4. Analysis of Test Results 
4.1. The Cambridge Advanced Speaking Exam 

The Cambridge Advanced Speaking exam (CAE) is comprised of four parts. In each of these parts the candidates are given the opportunity to interact and demonstrate different skills in a variety of tasks and different types of interaction (Cambridge English Advanced: Handbook for teachers 2015). This chapter aims to give a brief outline of both the task types that are included and how they are assessed, while finally analyzing the results of the candidates that took part in this study and offering some insights and conclusions as to the reasoning behind the scores obtained. 

The results will be displayed in tables giving students a mark out of a possible five points under each criterion used to assess the students’ performances. Examples will be given under each criterion to offer an explanation of the particular mark awarded and comment on the students’ performances, line numbers will be indicated by ‘L’ so that the examples shown can be easily found in context in the transcribed data (see appendices B-E). Where possible, the vocabulary and grammatical structures used have been mapped against the English Grammar Profile (EGP) and English Vocabulary Profile (EVP) to further show at which level certain aspects of the English language should be used and moreover, to justify the scores that have been given to the students. In the examples given, the language that has been used correctly has been underlined and the errors that have occurred are shown in bold.  

4.2. Exam Structure

The CAE speaking exam consists of four parts. The first part of the exam takes place between the interlocutor and the candidate. It offers the candidate the opportunity to demonstrate general social and interactional language before dealing with more specific tasks. It is used almost as an ice-breaker to discuss such topics as the candidates’ interests, personal information and opinions on familiar topics such as travel and education (Cambridge English Advanced: Handbook for teachers 2015).
Part two of the exam focuses on the candidates’ ability to produce an extended piece of discourse (Cambridge English Advanced: Handbook for teachers 2015). Candidates are asked to speak uninterruptedly for one minute after being given a set of pictures. They are given prompts in the form of questions which make it necessary for the candidates to compare and contrast what they see in the pictures, speculate about what might be happening and organize their ideas in a coherent manner. They are then asked another question about their partner’s pictures which they must answer in 30 seconds (Cambridge English Advanced: Handbook for teachers 2015).
Part three of the exam is the collaborative task. This task requires the candidates to work together discussing a question and some prompts which are displayed in a mind-map. They have two minutes to discuss the question and the written prompts and are then asked one further question on the same topic, which they have one minute to answer. This part of the exam tests the candidates’ ability to negotiate meaning, form and express opinions and overall, work together to try to reach an agreement on the question asked (Cambridge English Advanced: Handbook for teachers 2015).
The final part of the exam, part four, offers students the opportunity to further discuss the issues raised in part three of the exam. The interlocutor leads the discussion by asking the candidates questions relating to the topic presented in part three and affording them the opportunity to develop more in-depth arguments and reasons to both express and justify their opinions (Cambridge English Advanced: Handbook for teachers 2015).
4.3. Assessment Scales 
Although the exam is taken in pairs (or sometimes groups of three), the candidates are assessed on their individual performance throughout all parts of the exam (Cambridge English Advanced: Handbook for teachers 2015). They are marked by two examiners, the interlocutor and the assessor. The interlocutor gives a global achievement mark while the assessor gives a score for each of the five parameters discussed below (Cambridge English Advanced: Handbook for teachers 2015). It is worth noting that in this particular study I acted as both the interlocutor and assessor. 

The maximum points that can be scored in each scale are five, in order to get full marks, the Cambridge English Advanced: Handbook for teachers (2015) suggests the following criteria to be met (for further information on the assessment scales, see appendix F).

1. Grammatical resource: Shows a good degree of control of a wide range of simple and some more complex grammatical forms. 

2. Lexical resource: Uses a wide range of appropriate vocabulary to give and exchange views on familiar and unfamiliar topics. 

3. Discourse management: Produces extended stretches of language with ease and little hesitation, makes relevant, coherent and varied contributions and uses a wide range of cohesive devices and discourse markers.

4. Pronunciation: Is intelligible and phonological features are used effectively to convey and enhance meaning. 

5. Interactive communication: Interacts with ease while linking contributions to those of other speakers and widens the scope of interaction while trying to negotiate towards an outcome. 

6. Global achievement: Handles communication on a variety of familiar and unfamiliar topics with little hesitation and uses accurate and appropriate linguistic resources to express complex ideas and concepts while producing extended discourse that is easy to follow and coherent. 

                  (Cambridge English Advanced: Handbook for teachers 2015:86-7)
4.4. Pre-Test Results S1 and S2 
	
	S1
	S2

	Grammatical Resource
	3
	2.5

	Lexical Resource
	4
	3

	Discourse Management
	3
	3

	Pronunciation
	3
	4

	Interactive Communication
	4
	3

	Global achievement
	3.5
	3


Table 2:Pre-test results for S1 and S2 

4.5. S1 Pre-Test Results 

4.5.1. Grammatical Resource

S1 scored three out of a possible five points in the grammatical resource section. As shown in the table below, he exerted control over a range of basic grammatical structures, yet made many basic errors with prepositions, subject pronouns, agreement and adverbs. However, these errors did not affect the meaning trying to be conveyed and his ideas were expressed clearly. Although the errors shown, according to the EGP, should be used confidently and correctly between A1 and B2 levels, it is likely that these errors have become fossilised. Errors such as subject/verb agreement and confusion with the use of he/she subject pronouns can be seen throughout the data. According to Lightbown and Spada (2006) fossilisation refers to the persistence of errors in a learners’ speech, despite making progress in other areas of language development. Richards (2015) goes on to note that fossilized errors ,in general, do not tend to cause break downs in communication as they are used so fluently in conversation without the speaker being aware of them. It is therefore not surprising to see from the data presented below that such fossilised errors are occurring even at such a high level. This fossilisation may be a result of the let-it-pass principle, a term coined by Firth (1996) which essentially means that errors occurring on lexical, grammatical or pragmatic levels are overlooked as long as there is no breakdown in communication.

Apart from the errors that were made throughout the exam, there was little use of complex grammatical structures found in the data. The only example of a complex structure to be known and used correctly at C1 level was the use of a WH- cleft clause as can be seen in the table below (EGP). 
	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L11 S1:° I think eh I’ve been studying English° since I was I was eh maybe (.5) 8 years old (B1)

L75/76 … if it’s not your plan you have to have this in consideration and and take advance in... (A2)

L77 …you never know (B2) what is going to happen (B1) in the future and >maybe you have to< to go (B1) abroad…
L135 …what the companies want are people who:: are able to develop a job… (C1)
	L43 ...they seems to be very happy... (A1)

L45/46 …in the the forest I mean he’s backpacking or something like this and it seems that she’s very tired he’s eh drinking ah:: water and he’s sit on the on the floor so  seems that she’s… (A1)

L20... thinking more in culture...(B1)

L98... but this training periods (A2) worked very good...(A2)




Table 3: Examples of S1’s grammatical resource 

4.5.2. Lexical Resource 
S1 scored four out of a possible five marks under the lexical resource part of the exam. As can be seen from the table below, S1 was able to use a wide variety of vocabulary to talk about topics that were both familiar and unfamiliar. He proved to be particularly good at avoiding repetition and using synonyms when discussing the topics work and university. In general the language he used was appropriate to the questions asked and the level of his vocabulary, according to the EVP, varied from A1 to C2. Despite his use of appropriate language, some errors were made which can be seen in the box below. Interestingly, a reoccurring error was that of the use of the word ‘scope’ which according to the EVP is a C1 level word. This may be due to the fact that when a focus is put on fluency and attempting to incorporate new vocabulary and expressions, accuracy may be jeopardised (Bygate 2001). 
	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L38...feeling of isolation... (C2)

L59 ... a trade (B2) ... apprentice:ship (not found) 

L86/87 ... my colleagues (A2) or my mates (B1).... university  (A1) ... work experience (B1)

L96-99 ...computer business (A2) ... a training period (B1) ... made mistakes (A2)... position (B2) ... employee (B1)...

L43-47...a rest (A2)... a building construction (B2)...in their project(A2) ...the forest(A2) ...backpacking (B1) or something like this (A2)... totally °exhausted°… (B1)
	L19 ...on the scope (C1) of the travel...

L67 ...the scope (C1) or the goal (B1)...

L103-104 ...the< highest task (B2) of youngest  eh young unemployment (B1) people  >....

146-147…the acknowledge (C1) of  am:: the language maybe is easy that way ...




Table 4: Example of S1’s Lexical resource 
4.5.3. Discourse Management 

S1 scored three out of a possible five in this part of the exam. In general the contributions that were made were relevant and coherent and understanding was not hindered. However, in part two, the long turn, S1 failed to answer the question entirely where a fuller answer was required. Although his thoughts and ideas were organised for the most part quite logically, repetition of the same conjunctions and discourse markers were used quite frequently and in some instances S1 appeared hesitant and unconfident in making his contributions. The table below shows examples of the cohesive devices and DMs used and with the use of corpus linguistics shows the number of times they occurred in S1’s discourse. (Discourse markers will be dealt with in more detail in chapter five). 

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (11)  but (4) and (23) also (4) so (8) due to (1) well (6) I mean (2)
	Pauses (4) eh (13) am (6) ah (14) 


 Table 5: Examples of S1’s discourse management 

4.5.4. Pronunciation 

S1 scored 3 out of a possible 5 points under the heading of pronunciation. On the whole, S1’s contributions were intelligible. However, in some instances it was unknown what exactly was being said, this can be seen in lines 66 and 85 below. 

65learn a trade through a apprentice:ship <D> I mean </D> have to to extract something 66about (....) or what they want to learn not just focus on ah start a business or work abroad 67<D> I don’t know </D> Pablo=

85should market their products and sell it television and radio are the (...)-

There were also some instances in which the speech produced was spoken quickly, not conforming to the natural rhythm of the sentence and spoken noticeably quieter to the rest of the utterance. These can be seen in lines 11, 74 and 75.  
11° I think <H> eh </H>  I’ve been studying English°...

74 S1: Yeah I personally agree with you maybe if you have the scope or the goal >it’s easier 75to make a business<  maybe start  >not with a university<...

4.5.5. Interactive Communication 

S1 scored four out of five in this part of the test. It was seen that he responded appropriately to S2 (L74), built on S2’s responses by elaborating with further points in order to reach an agreement (L96-98) and offered S2 the floor at appropriate times to share his opinion (L67).

66 S1:(....) or what they want to learn not just focus on ah start a business or work abroad   67<D> I don’t know </D> Pablo=

68S2:= yeah I think so <D> well </D> I think It’s a it’s a good question because it’s quite 69difficult to to know what do you really want <D> so </D> <D> I don’t know </D>  maybe 70if  you go to  university and you are not sure about it it’s the worst decision <D> so </D> 71<P> (.) </P>  maybe <D> I don’t know </D>  work as volunteer because you you start to 72do things and yeah  <D> >I don’t know< </D>  and maybe start the own business if it’s 73something that you love and it’s your your passion maybe it would be fine what do you think 

74S1: Yeah I personally agree with you maybe if you have the scope or the goal >it’s easier 75to make a business<  maybe start  >not with a university<  that is exactly <H> am:: </H>  76skilling:  work and then if you feel very confidence you can <H> eh: </H>  >go to the 77university<

93 S2: yeah <D> well </D>  in my case I went to the university when I was <P> (.5) </P>  94old <D> so </D> I think it’s for me it’s  work abroad to get new experience and well the 95life maybe show you what you want= 

96S1: =yeah you are agreeing that and I think you’re right because my colleagues or my 97mates in the university that were working in the past or they had a work experience they 98were very good later on when they were studying

4.5.6. Global Achievement

S1 scored 3.5 out of five under the heading of global achievement. Although he demonstrated C1 level ability in many aspects of his discourse, as mentioned under the other sections, he was at times repetitive, lacked a wide variety of grammatical structures, relied on the same cohesive devices and DMs and did not take the opportunity to elaborate on his own opinions in part two of the test. 

4.6. S2 Pre-Test Results 

4.6.1. Grammatical Resource

S2 scored 2.5 out of five for grammatical resource. Although there were very few occasions of misunderstanding, the grammatical structures used were very basic. As can be seen from table five below, the language used is noted as being between A2 and B1 level according to the EGP. However, it is possible that this result could have been better under different circumstances. Buttery and Caines (2012) note that especially at C1 and C2 levels in comparison to the lower levels, it is more difficult for a learner to demonstrate the extent to which they can use the language effectively. They are restricted by what Buttery and Caines (2012) have coined ‘opportunity of use’, which essentially means the learner is limited by the task type and questions asked to them. 

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L15... I think it’s one of the most important things...(A2)

L35... I guess he’s hiking in the mountains...(A1)

L32/33...they might be: happy and relaxed...(A2)

L72/73... business if it’s something that you love and it’s your your passion maybe it would be fine...(A2)
	L32... I’m not sure if man or woman it’s on the beach...(A2)

L50/51… example if I have to say I   I choose the bike the bike ...(A2)

L123 ... there are more employees that jobs available...(A2)

L68/69... it’s quite difficult to to know what do you really want...(B1)




Table 6: Examples of S2’s Grammatical Resource
4.6.2. Lexical Resource

S2 scored three out of five for lexical resource. He was able to discuss both familiar and unfamiliar topics using appropriate vocabulary to express his ideas and opinions. As can be seen from the table below, the vocabulary used in his contribution was not ranked any higher than B2 level according to the EVP and on two occasions he did not possess the necessary vocabulary to explain his ideas in a concise and effective manner. Milton (2009) points out that it is not surprising that learners’ vocabulary repertoire is closely linked to examination grades as a growing vocabulary size is a predominant feature of making progress in a language. 

	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L32/35...beach (A1)...relaxed (B1)...landscape (B1)...
L82... a big deal...(not found)

L93/94..in my case (B1)...work abroad (B1)...get experience (B1)...

L122-124... mission impossible (B2)...best prepared generation (B2)...
L136...realistic...(B2)
	L103... I don’t know  exactly the word it’s someone that  ...

L152... I don’t know how to say...



Table 7: Examples of S2’s Lexical Resource

4.6.3. Discourse Management 

S2 scored three out of five for discourse management. His opinions and views were relevant to the topics being discussed but the ranges of cohesive devices used were limited and repetitive. He came across as being quite hesitant and frequently employs the use of I don’t know which aids his fluency and the naturalness of his speech but also ,at times, gives the impression of a lack of confidence and disrupts the order of his contributions. His use of I don’t know has been classed as a DM for this study and will be discussed in further detail in chapter 5.

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (5) so (12) and (28) I don’t know (24) at the same time (2) but (4) well (11)
	Pauses (26) eh (5) ah (8) am (1)  


Table 8: Examples of S2’s discourse management 

4.6.4. Pronunciation 

S2 scored four out of five for pronunciation. In general he spoke very clearly and was easily understood. There were very few occasions of mispronunciation, fast or quiet speech and incorrect sentence stress. The only noticeable error occurring was in line 133 with the mispronunciation of the word ‘applicable’ as ‘apllyable’  His constant repetition of I don’t know ,which was often spoken noticeably faster aided the natural rhythm of his speech patterns, which gave him a native like quality when he spoke. O’Keeffe et al. (2007) have pointed out that the fast pronunciation of chunks such as I don’t know can make even lower level students come across as being more fluent.

4.6.5. Interactive Communication 

S2 scored three out of five for interactive communication. For the most part he responded appropriately to S1’s contributions but he did not take the opportunity to develop the conversation further in order to reach a conclusion. This may have due to nerves or a lack of confidence but in general it appeared that he allowed S1 to lead the conversation. 

62 S1: <D> Well </D> ((laughter)) nowadays it’s <H>  ah:: </H>  it’s a very difficult 63 decision <P> (.) </P>  just considering how the world is is globalazised now <P> 64 (.) </P> <D> so </D>  I think <H> am::: </H>  the first <D> eh </D> thing or idea 65 that people should have is learn a trade through a apprentice:ship <D> I mean</D> 66 have to to extract something about (....) or what they want to learn not just focus on ah start a business or work abroad <D> I don’t know </D> Pablo=

67 S2:= yeah I think so <D> well </D> I think It’s a it’s a good question because it’s 68 quite difficult to to know what do you really want <D> so </D> <D> I don’t know 69 </D>  maybe if  you go to  university and you are not sure about it it’s the worst 70decision <D> so </D> <P> (.) </P>  maybe <D> I don’t know </D>  work as 71volunteer because you you start to do things and yeah  <D> >I don’t know< </D>  72 and maybe start the own business if it’s something that you love and it’s your your 73passion maybe it would be fine what do you think 

74S1: Yeah I personally agree with you maybe if you have the scope or the goal >it’s 75easier to make a business<  maybe start  >not with a university<  that is exactly 76<H> am:: </H>  skilling:  work and then if you feel very confidence you can <H> 77eh: </H>  >go to the university< 

78S2: Yeah I think so (.) yeah <D> well </D> I <D> ah:: </D>  what I mean is if you 79if you:: go to go to the university it’s good it’s really good but  <P> (.) </P> <D> I 80don’t know </D> you have to be sure about it because it’s quite expensive and= 

As can be seen from the extract above, S2’s turn starting on line 67, even though he appears to be agreeing with S1’s contribution, does not build on the previous opinion expressed but rather shifts to his opinion on the best way of choosing a career path. In contrast his turn in line 72 both clarifies his thoughts on going to university and adds to the conversation by adding a further point about universities being expensive. 

4.6.6. Global Achievement 

S2 scored three out of five for global achievement. As noted under the previous headings, although he can make relevant contributions and is clear and understood when expressing himself, he relies heavily on basic grammatical structures and is repetitive in his use of cohesive devices and DMs. Furthermore, he is quite hesitant and appears to lack confidence when leading or taking control of the conversation. 

4.7. Pre-Test Results S3 and S4
	
	S3
	S4

	Grammatical Resource
	4
	4

	Lexical Resource
	4
	5

	Discourse Management
	4
	4

	Pronunciation
	5
	4

	Interactive Communication
	5
	5

	Global achievement
	4
	4


Table 9: Pre-test results for S3 and S4 

4.8. S3’s Pre-Test Results
4.8.1. Grammatical Resource 

S3 scored four out of  five for grammatical resource. As can be seen in the table below, she used a range of structures confidently and incurred some basic errors. Her range of grammatical structures were not complex but very few mistakes were made with those that she did use. 

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L6 ...I have been studying English since I was a child...(B1)

L18/19... being able to understand the music...(B1)

L78/79... they are working  (A2) they obviously would <H> eh </H> like to have a rest…
L123/124... you have to love what you are going to do if you want going to be happy...(B1)

L131... I think that’s very important not only being good with numbers...(C1)
	L8/9...my parents want me to learn English... they send me to an academy..(A2)

L29... it depends in...(A2)

L51... why might be in these situations...(B1)




                                                                    Table 10: Example of S3’s grammatical resource 

4.8.2. Lexical Resource

S3 scored four out of five for lexical resource. She was able to communicate effectively using appropriate vocabulary to discuss both familiar and unfamiliar topics. Although no C1 level or above items were found, it is thought that S3 made use of lexical items that related to the topics presented and had a wide enough range to obtain the mark received. 

	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L46 Full of snow (A2) L52 taking risks (B2) L98 prepared (B1)  L100 abroad (B1) L127face (B2)
	L130 make an interview (B1)  L31 a couple (B1)  L31 making holidays (A2)


Table 11: Examples of S3’s Lexical Resource 

4.8.3. Discourse Management 
S3 scored four out of five for discourse management. She spoke confidently and organised her ideas in a logical manner. In part 2, the long turn, she could have elaborated more on her contribution and she could also have used a wider range of cohesive devices.

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (12) so (14) and (33)  although (1) but (8) well (6) also (2) in contrast (2)
	Pauses (6) eh (41) ah (1) am (2)  


Table 12: Examples of S3’s discourse management 

4.8.4. Pronunciation 

S3 scored five out of five for pronunciation. She spoke very clearly and there was no difficulty in understanding her. She made use of a variety of chunks such as things like that and something like that which aided her fluency and sentence stress. ‘Chunks are automatically produced strings of words which we use repeatedly’ (McCarthy and O’Keeffe, 2014:10). O'Keeffe et al. (2007) note the importance of the speed at which the chunk is said as adding to the fluency of a speaker. They indicate that a chunk said quickly can transform even a low level speaker’s fluency whereas a chunk spoken slowly will have the opposite effect.

4.8.5. Interactive Communication 

S3 scored five out of five for interactive communication. All her responses were appropriately made and she took every opportunity in both part three and part four of the exam to build on her partner’s contributions and add suitable points. L94 below shows S3 agreeing with S4’s point and adding a further point about the benefits of going to university. In lines 100 and 101 she adds a further point about the necessity of young people having to go abroad and comments on how sad the situation is at the moment, which allows S4 to continue the conversation with her opinions on this in the next part of the exam.
88S4: <D> Ok </D>  <P> (1) </P> <D> well </D> I think in Spain probably the people who 89go to university <H> eh  </H> are thinking on their parents because here <H> eh </H> 90years ago our parents <H> eh </H> our grandparents they didn’t go to the university 91because they couldn’t <H> eh </H> they haven’t they hadn’t got any money they had to 92work early and maybe <H> eh </H> they force their children or  have the tell them 93something to go to university just go because we couldn’t  <D> ok  </D> what do you think 

94S3: Yeah I agree with you here in Spain <H> eh </H> a lot of young people go to the 95university and <H> eh </H> they don’t <H> eh </H> find themselves brave or something 96like that to start their own business because they <H> eh:: </H> don’t have money and the 97government <H> eh </H>  <H> eh </H> doesn’t give them <H> eh </H> [grants] or things 98like that <D> so  </D>I think <H> eh </H> that we are over-prepared in some ways 99because everybody is studying and studying  and studying to get a better job and <H> eh 100</H> finally ((laughter)) they have to go abroad  although they are they have a lot of 101studies <D> so </D> it’s a a very sad situation here nowadays 

Again, in lines 148 to 151 below, S3 responds in agreement and also adds a contradictory point to further the conversation before totally agreeing with S4 on the importance of teamwork. 

143S4: I think team team experience is very important nowadays because in everything there 144are teams for example I work in the tourist office and we are have to be a team for 145everything to talk to people to work with the computer >because we have to< upload 146news to upload events and we need to be a team in order that we had the correct 147information (.) with the >with the people< so it’s important for me

148S3: Yeah I agree with her that work in teams is very important but <H> eh: </H> you 149have to know <H> eh: </H> too how to work on your own but I think that doing things as 150a team is better because  a lot of heads or minds do a better job than only one <D> so 151</D> it’s very important 

4.8.6. Global Achievement 

S3 scored four out of five for global achievement. Overall, she performed very well, as can be seen from her use of grammar, vocabulary, pronunciation and communicative ability in the other sections of this analysis. However, some inaccuracies occurred at times and she would benefit from using a wider variety of cohesive devices in order to avoid repetition. 

4.9. S4’s Pre-Test Results
4.9.1. Grammatical Resource 

S4 scored four out of five for grammatical resource. Her grammatical performance was similar to that of S3 in that no complex grammatical forms were used. However, very few errors were made and those that were made may be due to the fact that she spoke fluently and with little hesitation leading to some inaccuracies (Bygate 1999).

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L13/14... I went abroad with an ERAMUS grant for 6 months...(A1)

L61... > I think number 2 must be the most isolated...(B1)

L163/164... but maybe I have to go abroad <P> (.) </P>  to have a career...(B1)
	L14/15 ...I came back I start again in a language school <H> ah:: </H> then I have to stop because…

L89…are thinking on their parents...

L113… I think I I will be studied maybe a trade…


 Table 13: Examples of S4’s Grammatical Resource 
4.9.2. Lexical Resource

S4 scored five out of five for lexical resource. As can be seen from the table below she used a wide range of vocabulary items that are seen to be of B2 level or higher. S4 did not struggle with the topics presented and spoke confidently utilising appropriate vocabulary on almost every occasion. 
	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L26...base... (C2) L35 …sincerely... (C1) L60...horizon... (C2) L103...enterprises…(C1)
L136...on track...(C1)
	L104...formation... (C2) L115 sporadic... (not found) L136 doing practices... (B1)


Table 14: Examples of S4’s lexical Resource 
4.9.3. Discourse Management

S4 scored four out of five for discourse management. Her ideas and opinions were logically ordered and she managed to express and order her ideas about familiar and unfamiliar topics well. She did particularly well in part 2, the long turn, where other participants were seen to struggle. At times she was somewhat hesitant and could have expressed her ideas in a more concise manner. However, this did not affect understanding in any way.

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (15) so (7) and (27)  but (7) well (7) also (6) in contrast (1)
	Pauses (8) eh (47) ah (3) am (3)  


Table 15: Examples of S4’s discourse management 
4.9.4. Pronunciation

S4 scored four out of five for pronunciation. There was very little difficulty in understanding her, only one occasion in line 72 which was marked with (....) in the transcript as it was unclear what was being said. 

4.9.5. Interactive Communication

S4 scored five out of five in this part of the exam. Her responses were appropriate and she took every opportunity in parts three and four of the exam to respond to her partner and develop the conversation further. Not only was this done by stating agreement but she also made use of response tokens, which McCarthy and O’Keeffe (2012) have noted as indicating a level of acknowledgement greater than that of simply by saying yes. In line 133 overlap can be seen with line 132. S4 uses the vocalisation emhmmm to encourage S3’s point before taking the floor in lines 135 to 140. She somewhat agrees with S3’s opinion but always expresses a new idea to add to the conversation and ensure interactivity. 

128S3: Yeah <P> (.) </P> at least here in Sp: Spain because they teach you a lot of 129mathematics and science and >things like that< but you don’t know how to face the world 130how to make an interview how to <H> eh:: </H> be positive with your life and your <H> 131eh: </H> abilities and I think that’s very important not only being good with numbers and 132[>things like that<] <D> so </D> yeah I agree

133S4: [emhmmm]

134I: Belen what about you

135S4: I think more or less the same but <H> em:: </H> I think they are changing some 136things now they are on track because they are <H> eh:: </H> doing practices with the 137young people with <H> eh:: </H> university people and I think that <H> eh </H> in the 138enterprises in the enterprises now they are trying that people learn what they are going to 139do in their future in a career in business or >something like that< or in their own 140enterprise and I think they are going >doing< ok 

4.9.6. Global Achievement 

S4 scored four out of five for global achievement. There is no doubt that S4 has a wide range of vocabulary and communicates fluently and responds appropriately to others. However, she would benefit from varying the grammatical structures used and perfecting some inaccuracies that occur such as incorrect collocations and prepositions. 

4.9.7. Post-Test Results 
	
	S1
	S2

	Grammatical Resource
	3
	3

	Lexical Resource
	4
	4

	Discourse Management
	4
	4

	Pronunciation
	3
	4

	Interactive Communication
	5
	5

	Global achievement
	4
	4


Table 16: Post-test results for S1 and S2

4.10.  S1’s Post-Test Results

4.10.1. Grammatical Resource 

S1 scored three out of five for grammatical resource. Not unlike his pre-test, S1 showed control over basic grammatical structures and could use them effectively. However, again, many errors occur, they do not affect understanding, yet at C1 level so many mistakes should not be being made. 

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L6 D> Well </D>  I think I’ve been studying English since I was <H> eh:: </H>  maybe 5 years old...(B1)

L73/74 … they are not able to have this...(B1)

L75 I don’t know how they are going to do...(A2)

L84/85…companies should market their products...(B1)


	L7/8 I start in the:: in the school with which is educational Spanish programme and also I attend  to some extra lesson (A1)

L43 …people also <H> eh: </H> wants to reduce the price...(A2)

L101 …their advertisements are abling on the...(B1) 

L157/158 …I’m more greener to buy that… (A1) 

L183/184 …a company must to do… (B1)


Table 17: Examples of S1’s Grammatical Resource 
4.10.2. Lexical Resource

S1 scored four out of  five in this part of the test. As can be seen from the table below, he was able to use a wide range of vocabulary of varying levels. Although not as many C1 items were apparent in the pre-test and his score has still remained the same, he is thought to have been given a fair score as many incorrect items were still present.
	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L13 …blame … (B1) L17 …something like… (C2) L42 …souvenir… (B1) L44 …adventurous… (B2) L84 …follow… (C1) L85 …market… (C1) L108 …sponsorship… (C1) L135 …gadget… L154 …investing… (B2)  L172 …enterprises… (C1) L174 …gross… (C1) 
	L12 …funned… (A1)  L13 …boring… (A2)  L125 …a personal communication… (B1)  L177 …splitted… (B1)


Table 18: Examples of S1’s Lexical Resource
4.10.3. Discourse Management 

S1 scored four out of five in this part of the test. This is one point more than in the pre-test and is due to the slight increase in the use of DMs but, moreover, to the improvement to his contribution in part two of the exam. His extended long turn in part two of the exam in comparison to his performance in his pre-test, showed a greater degree of speculation and elaboration to the question being asked. 

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (7) so (18) and (27)  but (4) well (9) also (12) I mean (2) although (2)
	Pauses (7) eh (15) ah (3) am (4)  


Table 19: Examples of S1’s Discourse management 
4.10.4. Pronunciation 

S1 scored three out of five for pronunciation. Although there was little difficulty in understanding S1’s contributions, for the same reasons given in his pre-test a score of three was given. S1 has a tendency to speak quickly at inappropriate intervals in the sentence which can cause the listener difficulty in interpreting what has been said. One instance of this can be seen in L157 below.

157 a fridge that you are (....) with the A level and you say oh

S1 also has a tendency to elongate the vowel sounds at the end of words, as can be seen in L44 below. 
44…personality must be: so: adventurous and also: responsible...

4.10.5. Interactive Communication 

S1 scored five out of five for interactive communication. This is one point more than in the pre-test. The reason for the increase in S1’s score is due to the interactional features present and how both he and S2 interacted in a more natural and fluent manner in order to negotiate meaning and reach an agreement. This can be seen in parts three and four of the exam. 

95S1: <D> Yeah </D> because (...) conferences and exhibitions are not very popular=

96S2: = <D> Yeah </D> I don’t think it could be very helpful <D> yeah </D>

97S1: <D> Yeah </D> because I think you have to pay the tickets

98S2: Yeah I think about the money that if you use internet or social media like 99twitter or instagram also it’s [it’s free <D> so </D> ] it’s even better

100S1: [Yes yes] yes I agree with you that maybe considering that <H> eh </H> 102television and radio and their advertisements are abling on the internet maybe you 103are right and [using the internet social] is this the best way to:

104S2 [Yeah you are right] to do it=

In lines 95 to 104 above, both S1 and S2 can be seen to construct their turns in a confident manner using both yeah and yes to begin their turns. McCarthy and O’Keeffe (2012) have argued that tokens such as these ones indicate interactivity between speakers and aid in creating fluent conversations. Items such as these, as well as the short turns used by each candidate were characteristics not frequently observed in the pre-test. 
4.10.6. Global Achievement

S1 scored four out of five for Global achievement; this is .5 of an improvement from the pre-test taken. Although there were still some inaccuracies present and errors made, in general S1 was a strong candidature that showed little hesitation, spoke confidently on a range of topics and interacted appropriately with the other candidate. 

4.11.  S2’s Post-Test Results

4.11.1. Grammatical Resource 

In the post-test, S2 scored three out of five for grammatical resource. This meant that there was an improvement of half a point. Although, as can be seen from the table below, a lot of errors were still made, S2 attempted to construct longer sentences and made use of a wider variety of grammatical structures than in the first test. 

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L21/22 °>I don’t know<° </D> I I like English: and >at the same time< I need it because if you want to study something or: learn something most of things are in English <D> so </D> I think it’s <P> (.) </P> a mix of I like it and I need it...(B1)

L50/51 know< </D> if he has a shop or a bookshop maybe I’m not sure >it could be< a library...(B1)

L65/66 I think water might be important in the case of the of the fireman...(B1)

	L26/27.. like <H> eh:: </H>  enjoying with my friends go outside go to the cinema saw tv shows (B1)

I’m not too much <P> (.) </P>  fan of anybody (A2)  

L59 people just being swimming on the sea...(A2)

L88/89 if I have to: <P> (.5) </P> to do the marketing or try to sell my company I I will prefer to use internet...(B1)

L121 I think listen them...(A2)




Table 20: Examples’ of S2’s Grammatical Resource 
4.11.2. Lexical Resource 

S2 scored four out of five for lexical resource. This is one point more than in the pre-test. As can be seen from the table below, the vocabulary used was of a higher level than in the pre-test, which consisted mainly of basic vocabulary from the A levels. The increase of one point in this part of the exam could be due to familiarity with the topics tested or indicate a lack of familiarity with the topics tested in the pre-test. Possible explanations for changes in scores will be discussed in more detail later. 
	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L23 a mix of (B1) L32 follow (C1) L60 save (B1) L123 relevant (B2) L146 compulsory (B2) L159 sustainable (C1)  
	L31 a science L61 cut off L148 legal


Table 21: Examples of S2’s lexical resource 
4.11.3. Discourse Management

S2 scored four out of five for discourse management, which is one point more than he obtained in the pre-test. This increase was due to his extended performance in part two of the test. Additionally, like S1, his ideas were organised more logically and there was little hesitation. In contrast to his pre-test, he appeared more confident with expressing his opinions.

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (7) so (20) and (11)  but (7) well (12) also (1) I don’t know (15)
	Pauses (21) eh (4) ah (1) em (2)


Table 22: Examples of S2’s discourse management 

4.11.4. Pronunciation

S2 scored four out of five for pronunciation. Few errors or misunderstandings occurred, he spoke clearly and meaning was not hindered.
4.11.5. Interactive Communication
S2 scored five out of five for interactive communication. This is two points more than in his pre-test. As will be seen in the examples below, certain features of interaction such as over-lap and co-construction, that were not noticeable in the pre-test, improved S2’s performance. 

95S1: <D> Yeah </D> because (...) conferences and exhibitions are not very popular=

96S2: = <D> Yeah </D> I don’t think it could be very helpful <D> yeah </D>

97S1: <D> Yeah </D> because I think you have to pay the tickets

98S2: Yeah I think about the money that if you use internet or social media like 99twitter or instagram also it’s [it’s free <D> so </D> ] it’s even better

100S1: [Yes yes] yes I agree with you that maybe considering that <H> eh </H> 102television and radio and their advertisements are abling on the internet maybe you 103are right and [using the internet social] is this the best way to:

104S2 [Yeah you are right] to do it=

Clancy and McCarthy (2015) note that the co-constructing of sentences is an interactional feature of conversation that enables conversation to flow smoothly and achieve its goals. In L104, S2 can be seen completing S1’s turn. His completion of the turn shows agreement among the two participants while also acting as an interactional feature which allows the conversation to flow smoothly.

As before mentioned, the use of yeah in lines 96, 98 and 104 also aid the continuation of topics and allow the conversation to continue fluently. In L104, S2 can also be seen to overlap with S1 while expressing agreement and also acknowledging his contribution in a supportive manner.  

4.11.6. Global Achievement 
S2 scored four out of five for global achievement. Again, as can be seen from the other areas of the exam above, S2 managed to speak about a range of topics using appropriate vocabulary, he spoke clearly and coherently and for the most part organised his ideas and opinions in a coherent and cohesive manner. Again, some inaccuracies with grammar did occur but this did not affect his performance with regard to understanding and making his opinions clear. 

4.12.  Post-Test Results S3 and S4
	
	S3
	S4

	Grammatical Resource
	4
	4

	Lexical Resource
	4
	5

	Discourse Management
	4
	4

	Pronunciation
	4
	4

	Interactive Communication
	5
	5

	Global achievement
	4
	4


Table 23: S3 and S4’s post-test results
4.13.  S3’s Post-test Results 

4.13.1. Grammatical Resource 

S3 scored four out of five for grammatical resource. There were no significant changes in her use of grammatical structures and very few inaccuracies or mistakes were made. Although no exceptionally complex structures were used correctly, S3 does attempt to make use a cleft sentence to add emphasis (L15) but incurs an error with agreement.
	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L50... I’m going to imagine that she is a teacher (A2)

L57/58... if I had to choose one of them I would prefer the one with the girl..(B1)

L126/127...> to whom do you want to sell your product...(B2)

L143... you have to develop it...(B1)
	L15…the things that everybody like…

L46… I don’t know in picture 1 what is he doing…

L56… maybe has had spended all his life…


Table 24: Examples of S3’s Grammatical Resource
4.13.2. Lexical Resource

S3 scored four out of five for lexical resource. She used a wide range of vocabulary and expressions with great accuracy and was able to voice her opinion on a range of familiar and unfamiliar topics.

	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L106 …trendy… (not found)  L127… market… (A2) L152 …knives… (A1) …scissors … (A1)… homemade … (not found) L159 …promotions… (B2)… discounts… (A2) L166 …in fashion… (B1) L186 …conscious… (B2)
	L51...teacher of horsing...L91...to food their family... L144 …do brainstormings…  L161… making refunds… 


Table 25: Examples of S3’s Lexical Resource

4.13.3. Discourse Management 

S3 scored four out of five for discourse management. Her contributions were logically ordered and she used a range of cohesive devices to express her opinions. However, she was somewhat hesitant at times but this did not affect the way in which she expressed herself.

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (8) so (8) and (45)  but (12) well (11) also (5)
	Pauses (9) eh (31) ah (1) am (4)


Table 26: Examples of S3’s Discourse management 

4.13.4. Pronunciation 

S3 scored five out of five for pronunciation. She spoke clearly and confidently with no instances of misunderstanding.
4.13.5. Interactive Communication

S3 scored five out of five for interactive communication. As in her pre-test, she responded appropriately to her partner and added further points to maintain a fluent conversation. 

179S4: <D> Well </D>  nowadays it’s very important you can see on the newspapers 180and the news everybody is talking about that and if we don’t look after our 181environment <H> em: </H> we are (...) because the future our children my 182nephew for example am going to live in in a place where there are a lot of 183polluctions people don’t recyc and this is very very hard for will be very hard for 184them <P> (.) </P> <D> so </D> it’s very important <D> yeah</D> 

185S3: <D> Yeah </D> I think that nowadays everybody is more conscious about 186that thing of <H> eh:</H> looking for the environment but I think that sometimes 187the: <H> eh</H>  enterprises they care but they want to earn more money <D> 188so</D> sometimes it’s difficult to do both things look after the environment and 189winning a <P> (.) </P>  billion of money <D> so </D> <D> well </D>  we have 190to find a balance between the two things but <D> well </D> I think we have a lot 191of work to do 
S3 can be seen in line 185, using yeah to both acknowledge her partner’s contribution and continue the conversation in a fluent manner. She then extends upon S4’s contribution by commenting of the role of large companies in maintaining the environment and finally concluding that a balance needs to be found between the two.  
4.13.6. Global Achievement 

S3 scored four out of five for global achievement. She proved to be a strong candidate during the exam, as can be seen from the other areas analysed. She may benefit from broadening her vocabulary and using more challenging grammatical patterns in order to improve her performance. 

4.14.  S4’s Post-Test Results

4.14.1. Grammatical Resource 

 In the post-test, S4 scored four out of five for grammatical resource. She used a range of structures accurately and made very few mistakes. 

	Grammatical structures used correctly
	Grammatical structures used incorrectly

	L23... if you don’t know it you must... (B2)

L30/31... being able to communicate and then understanding…(B1)

L87...there are people who might be working...(B1)
	L40...I think every company has now internet connection...
L64...she knows a lot of people in there...
L151/152...the person who tell me...




Table 27: Examples of S4’s grammatical resource 
4.14.2. Lexical Resource 

S4 scored five out of five for lexical resource. She used a range of sophisticated vocabulary related to both familiar and unfamiliar topics and showed no evidence of incorrect use of vocabulary.

	Use of appropriate vocabulary
	Use of inappropriate vocabulary

	L24/25 …medieval parts… (B2) …modern architecture… (B1) …next to the coast… (B1)

L35... never-ending… (C1)...role… (B1) L76 …undeveloped country… (C2) L78 …recreational… (C2) L103...sponsorship L120... promote… (B2)
	NA 


Table 28: Examples of S4’s lexical Resource 
4.14.3. Discourse Management

S4 scored four out of five for discourse management. She managed to speak confidently on a range of topics and order her contributions in a logical manner. 

	Cohesive devices
	Hesitation (pauses and fillers)

	Because (13) so (12) and (33)  but (12) well (16) also (4) I don’t know (15)
	Pauses (25) eh (38) am (3) em (9)


Table 29: Examples of S4’s discourse management 

4.14.4. Pronunciation

S4 scored four out of five for pronunciation. Few errors or misunderstandings occurred, she spoke clearly and meaning was not hindered. At times, as in the pre-test, she spoke too quickly to comprehend what was being said, as can be seen in line 24 below. 

24....it has medieval parts with (......)  palaces modern architecture
4.14.5. Interactive Communication

S4 scored five out of five for interactive communication. As can be seen in the exert below, S4 used vocalisations such as emmmhmmm (line 112) and response tokens like yeah (line 114) to show agreement and supportive acknowledgement of S3’s contributions. In lines 116 to 124, she can be seen to continue the conversation fluently by offering additional opinions on the topic being discussed and concluding by asking for S3’s opinion. She also makes use of vague language, something like that (line 117) to draw on shared knowledge between her and her partner.
112S4: [em:hm::]

113S3: on people I think that people like watching things

114S4: Yeah

 115S3: <D> I don’t know </D> what do you think

116S4:  I think so <H> eh </H> maybe the sales conference or exhibitions maybe for 117tourists in (.....) or >something like that< they are good <P> (.) </P> because there 118are people who attended like the one in (.....)  but for example with companies I 119don’t think they are as important and you need a lot of money to go there to put a 120stand and <P> (.) </P> to promote it but >yeah I agree with the  television and 121radio adverts< but maybe the sponsorship of major events or charities <P> (.2)  122</P> for example <P> (.) </P> <D> I don’t know </D> the banks for example 123<P> (.) </P>  the financial or business companies they are using it in sport 124activities and I think they >it’s good<  if you have the money of course but what do you think 

4.14.6. Global Achievement 

S4 scored four out of five for global achievement. Again, as can be seen from the other areas of the exam above, S2 managed to speak about a range of topics using appropriate vocabulary while speaking clearly and coherently. For the most part she organised her ideas and opinions in a coherent and cohesive manner. Again, some inaccuracies with grammar did occur but this did not affect her performance with regard to understanding and making her opinions clear. 
4.15.  Findings 
	
	S1
	S2
	S3
	S4

	Pre/Post-Test
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post

	Grammatical Resource
	3
	3
	2.5
	3
	4
	4
	4
	4

	Lexical Resource
	4
	4
	3
	4
	4
	4
	5
	5

	Discourse Management
	3
	4
	3
	4
	4
	4
	4
	4

	Pronunciation
	3
	3
	4
	4
	4
	4
	4
	4

	Interactive Communication
	4
	5
	3
	5
	5
	5
	5
	5

	Global Achievement
	3.5
	4
	3
	4
	4
	4
	4
	4


Table 30: Summary of pre-test and post-test results
As will be seen from table 29 above, there were some minor improvements made by the intervention group in the post-test results while the control group’s results remained the same.  One of the main aims of this study was to analyse what affect the intervention, Skype communication with NSs, would have on the NNSs. With the exception of S2, there were very few significant differences found. S1 was seen to improve both in discourse management and interactive communication by one point, which in turn increased his global mark by .5. S2 improved in all aspects of the exam with the exception of pronunciation. As S2 is the participant who seems to have improved the most, his results and performance in the exam will be focused on in the remainder of this chapter.  It must be noted that as this was a small-scale study and there were many limitations, the conclusions to be drawn can merely be speculative and are by no means representative of all students of English. 

4.16.  Discussion
The biggest improvements in S2’s results came under the heading of interactive communication and discourse management. The reasoning behind this was due to his ability in the post-test to extend upon his partner’s contributions and continue the flow of conversation fluently by employing DMs such as yeah. Waring (2002) has specified that the topic extension move is by far the most important move in the context of an L2 speaking test as it demonstrates that the test-taker has enough English language ability to understand what has been said and extend the topic further. He concludes that topic extensions are a joint effort between both listeners and speakers for conversation to unfold fluently and coherently. Galaczi (2013) found that B1 learners had difficulty with the process of taking on the role of both speaker and listener which may be due to the more challenging task of dyadic speech, which Field (2011) has said imposes greater cognitive  pressure than that of monologic speech. Conversely, Cribb (2012) has further pointed out that when learners perform extended long turns or short monologues that a greater burden is put on them as there is little or no collaboration or negotiation of meaning taking place. He argues that this lack of collaboration and negotiation present often results in a lack of coherence for the listener especially relating to the organisation of the discourse. It is therefore difficult to say whether

S2’s improvements may have been as a result of having had more practice being involved in a two-way conversation during the intervention process.

S2’s familiarity with the task when doing the post-test may have been another influencing factor on his results. Bygate (2001) argues that the repetition of tasks is likely to have an impact on learners’ performances in the given task, especially with regard to fluency, accuracy and the formulation of complex grammatical structures. In Bygate’s (1999) study, he noted improvements to learners’ use of complex structures and fluency in speaking tasks repeated 10 weeks apart but did not confirm improvements to accuracy. However, there have been no findings, as far as I am aware, to denote improvement to learners’ interactional competence.  Bygate (2001) also notes that when learners are focused on speaking fluently, it may encourage greater use of formulaic chunks but attention to accuracy and complex language may take a back seat. This notion also may have  been a contributing factor as to why S2 did not make use of complex structures and made many simple mistakes while still continuing to come across as fluent and a competent speaker.    

Another factor that may have influenced S2’s results was his familiarity with his partner. Bennett (2011) asserts that pair testing offers learners a more authentic way to produce language under assessment conditions. She notes that although the situations are artificially created, learners are afforded the opportunity to collaborate with each other and express their views and opinions in a more natural way than in the roles of examiner-candidate. However, she also points out how pairing certain candidates together can bring about both advantageous and disadvantageous effects on their marks. Norton (2005) builds on this point by noting in her study the high scores achieved by a pair of candidates that were friends and got on well with each other prior to their speaking exam. The high scores that were achieved were also due to the candidates’ strong linguistic ability and she admits that as her study was a small-scale one that it cannot be concluded that pairing candidates that know each other well has a positive effect on their results. However, she suggests that further research into this concept is needed. 

4.17.  Conclusion 
As this study involved only four participants, no concrete conclusions can be drawn and as mentioned above, there are many factors which may have affected the results. S1 and S2 both improved in the areas of discourse management and interactional competence, though, this cannot be said to be as a consequence to the intervention. In order to further investigate this theory, further studies with larger groups of students at varying levels and under varying conditions should be carried out. 
5. Analysis of Discourse Markers
5.1.  Introduction 

The aim of this chapter is to broadly discuss the use of DMs found in the data. A general analysis of the use of DMs among all four students was carried out. However, due to the findings of both the test results and the use of DMs, S2’s use of DMs will be discussed in detail using CA as a framework. 

DMs serve many different functions and carry with them many different definitions. The research up to date has focused on numerous different aspects of their use including their organisational properties, their pragmatic functions and their importance in spoken English. (see Müller 2005; Fung and Carter 2007) In order to focus this research further, the definition of DMs, which will be used as a basis for this analysis, is the following one from Fung and Carter’s (2007) study. 

DMs are defined as intra-sentential and supra-sentential linguistic units which fulfil a largely non-propositional and connective function at the level of discourse. They signal transitions in the evolving process of the conversation, index the relation of an utterance to the preceding context and indicate an interactive relationship between speaker, hearer, and message.
                                                                                                        (Fung and Carter 2007:411)                                                                                                   

The categories in which the DMs have been listed under have also been adapted from the work of Fung and Carter (2007) the categories are as follows: 

Interpersonal category: DMs present in this category include those that mark shared knowledge, signal responses such as agreement, confirmation and acknowledgement and indicate the speakers’ attitude.

Referential category: DMs in this category express cause, consequence, contrast, coordination and comparison.

Structural category: DMs in this category signal openings and closings of topics, give order to speakers’ contributions and signal change in topics. 

Cognitive category: DMs in this category indicate the speakers’ thinking process, are used to reformulate and elaborate and also to mark hesitation. 

                                                                                                     (Fung and Carter 2007 p.415) 

Given the scope of this project it is not possible to discuss the use of individual DMs in detail; therefore, a brief summary of the results is given in table 30. For a more detailed account of the patterns of DMs found in the data, see appendices L-S. 

 Differing from Fung and Carter’s study, I don’t know has been included as a DM under the heading of Interpersonal DMs, a further discussion of I don’t know as a DM will be looked at later in the analysis. Given the scope of this project and the limited time frame, it was decided to focus solely on the student who had apparently improved the most during the five week period. As S2 was seen to improve in his post-test, especially with regard to interactive communication and discourse management, as well as being the student who showed the largest degree of fluctuation with regard to DM use, his data was chosen to analyse in more detail. Carter and McCarthy (2015) assert that free-standing items such as DMs play an important role in projecting politeness, emotional engagement and shared knowledge in conversation. As there appears to be a link between the use of DMs and interactivity in conversations, the use of interpersonal DM  I don’t know has been chosen as one of the DMs to look at more thoroughly.  Yeah also falls under this category as a response and to show good listenership as well as falling under the structural category to denote continuation of a topic (Fung and Carter 2007). Both I don’t know and Yeah will be discussed with regard to S2’s performance in more detail. 

	
	S1
	S2
	S3
	S4

	Pre/Post-Test
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post

	Interpersonal
	
	
	
	
	
	
	
	

	Indicating attitudes
	
	
	
	
	
	
	
	

	Well
	X
	1
	3
	X
	X
	X
	2
	8

	Like
	X
	X
	X
	3
	X
	1
	X
	X

	I don’t know
	1
	1
	22
	12
	X
	3
	1
	4

	Showing responses
	
	
	
	
	
	
	
	

	Yeah
	1
	4
	10
	19
	5
	4
	X
	4

	Yes
	2
	5
	X
	X
	X
	X
	X
	X

	ok
	X
	X
	2
	1
	X
	X
	X
	X

	Total 
	4
	11
	37
	35
	5
	8
	3
	16

	Referential
	
	
	
	
	
	
	
	

	Cause
	
	
	
	
	
	
	
	

	Because
	11
	6
	5
	7
	12
	8
	15
	13

	Contrast
	
	
	
	
	
	
	
	

	But
	4
	5
	4
	7
	8
	12
	6
	12

	And
	X
	X
	X
	X
	X
	X
	X
	X

	Coordination
	
	
	
	
	
	
	
	

	And
	22
	25
	26
	24
	32
	45
	27
	33

	Consequence
	
	
	
	
	
	
	
	

	So
	4
	9
	2
	4
	9
	1
	5
	8

	Comparison/Similarity
	
	
	
	
	
	
	
	

	like
	1
	3
	2
	5
	X
	1
	6
	2

	also
	4
	10
	X
	1
	2
	5
	6
	4

	Exemplifier
	
	
	
	
	
	
	
	

	Like
	X
	1
	X
	1
	X
	X
	X
	X

	Total
	46
	59
	39
	49
	63
	72
	65
	72

	Structural
	
	
	
	
	
	
	
	

	Opening/Closing topics
	
	
	
	
	
	
	
	

	Well
	6
	5
	8
	4
	6
	4
	3
	6

	Ok
	1
	1
	X
	X
	1
	X
	7
	2

	Topic shifts
	
	
	
	
	
	
	
	

	So
	X
	2
	4
	X
	1
	1
	1
	2

	Well
	X
	1
	X
	3
	X
	6
	1
	X

	Summarizing opinions
	
	
	
	
	
	
	
	

	So
	2
	4
	2
	5
	3
	5
	1
	X

	Continuation of topics
	
	
	
	
	
	
	
	

	Yeah
	2
	9
	2
	11
	X
	1
	X
	2

	And
	1
	X
	1
	1
	X
	X
	X
	X

	Total 
	12
	22
	17
	24
	11
	17
	13
	12

	Cognitive
	
	
	
	
	
	
	
	

	Indicating thinking process
	
	
	
	
	
	
	
	

	Well
	X
	2
	X
	3
	X
	X
	X
	X

	I think
	7
	8
	9
	27
	7
	22
	16
	10

	Re-formulation
	
	
	
	
	
	
	
	

	I mean
	1
	2
	X
	X
	X
	X
	X
	X

	Elaboration
	
	
	
	
	
	
	
	

	I mean
	1
	X
	X
	X
	X
	X
	X
	X

	Hesitation
	
	
	
	
	
	
	
	

	Well
	X
	X
	X
	X
	X
	X
	1
	1

	Total
	9
	12
	9
	30
	7
	22
	17
	11


Table 31: Summary of the distribution of DMs

5.2.  Discussion of the Use of DMs 

As can be seen from the table above the results between the pre-tests and post-tests do not show any major trends. As this was a small-scale study and the period of time over which it took place was relatively short, it is difficult to draw any solid conclusions from the results. In saying that, it is clear that the use of DMs under both the referential and structural categories is the highest. Fung and Carter (2007) saw a similar trend in their study of NS versus NNS use of DMs and they suggested the reason behind this may be due to the importance given to these DMs in course books, especially with a focus towards students’ writing skills.  

Another finding that was thought interesting was the frequency at which the interpersonal DMs occurred. With the exception of S2, the frequencies were relatively low. As conversation is an interactive process, it is important that language carrying out this function is present so both speakers and hearers can make sense of what is being spoken and interpret it in the intended way (Clancy and McCarthy 2015). That being said, students did use other devices such as vague language, back-channelling, vocatives and vocalisations such as mmhmmmm to maintain interaction and show interest in what was being said (McCarthy and O’Keeffe 2015).  

Under the cognitive category it is clear that there was an overuse of I think to frame speakers’ utterances and signal the speakers thinking process. The use of I think in these cases is thought to serve many purposes. As well as signalling that the speaker is thinking, it can also act as a filler to buy time while the speaker is organising their thoughts in their head. Girard and Sionis (2004) have found evidence to support the theory that ready-made chunks are used to free up space that the speaker can devote to organising or interacting. 

As can be seen from the table, the frequency at which the DMs have occurred in the data is quite dispersed and no clear trend or pattern can be seen. 

5.3.  S2’s Use of DMs
As no distinct pattern or trend could be found within the data, the participant with the highest number of differences between the pre-test and post-test was chosen to analyse further using CA. CA sets out to explain the remarkable fluency of ordinary conversation and how people generally manage to speak without extensive overlapping and major gaps in the flow of talk (Fairclough 1993). 

5.4.  Use of DMs in the Pre-Test

65S1: <D> Well </D> ((laughter)) nowadays it’s <H>  ah:: </H>  it’s a very difficult decision 66<P> (.) </P>  just considering how the world is is globalazised now <P> (.) </P> <D> so 67</D>  <D> I think </D> <H> am::: </H>  the first <D> eh </D> thing or idea that people 68should have is learn a trade through a apprentice:ship <D> I mean </D> have to to extract 69something about (....) or what they want to learn not just focus on <H> ah </H> start a 70business or work abroad <D> I don’t know </D> Pablo=

71S2:<D>= yeah I think so </D>  <D> well </D> <D> I think </D> It’s a it’s a good question 72<D> because </D> it’s quite difficult to to know what do you really want <D> so </D> 73<D> I don’t know </D>  maybe if  you go to  university <D> and </D> you are not sure 74about it it’s the worst decision <D> so </D> <P> (.) </P>  maybe <D> I don’t know </D>  75work as volunteer <D> because </D> you you start to do things <D> and</D> <D> yeah  76</D> <D> >I don’t know< </D>  <D> and </D> maybe start the own business if it’s 77something that you love and it’s your your passion maybe it would be fine what do you think 
In the extract above, S1 and S2 and discussing what the best way to decide on a career path is. In L70 S1 offers the floor to S2 by addressing him by name, before his name is uttered he makes use of the DM I don’t know. A possible reason for this might be to hedge his request for S2 to speak and not come across as being too direct. Carter and McCarthy (2015) assert that free-standing items such as discourse markers play an important role in projecting politeness, emotional engagement and shared knowledge in conversation.

S2 starts his turn with a preferred response yeah I think so agreeing with what S1 has already stated. In L74, L75 and L76, S2 uses the DM I don’t know to possibly hedge his opinions. He does not pause after any of these uses but rather continues with expressing his opinion or idea. It is clear that S2 does not lack knowledge on the topic as he is able to continue the conversation but with the aid of employing I don’t know, almost as a crutch, he ensures that he does not come across as being too direct. Interestingly, I don’t know is paired with maybe on many occasions, again hedging the information he is offering to the conversation. In L77 S2 hands the floor back to S1 by asking his opinion. 

168I: ok and finally which is more important to teach people a sense of team spirit or 169individual initiative and why (1)

170S1: <D> °Well </D>  I think° It’s better to teaching team <D> because </D> <H> am:: 171</H>  it’s <D> like </D>  if you are in a in a job if you have a group of persons >of 172people<  working some of them can help to other one they can share opinions they can 173share their knowledge <D> so: </D>  the acknowledge of  <H> am:: </H> the language 174maybe is easy that way 

175S2: I agree with that team skills are really important at the same time <D> >I don’t know<  176</D> <D> I think </D> that everybody has to be:  <H> oh: </H>  <D>  I don’t know  177</D> to be confidence in ourself <D> and </D> try to do things alone <D> and </D> test 178yourself <D> and </D>  <D> >I don’t know< </D>  it’s really good to work with another 179>anothers< <D> but </D> at the same times try yourself is really good too

In L175, S2 again offers a preferred response agreeing with S1’s contribution. However, it is closely followed by some hedging, again, employing I don’t know to soften his disagreement or possibly avoid giving his honest opinion on teamwork.  In L175 S2 uses I don’t know to hedge being too assertive by directly saying I think. He does this again in L176 before describing what attributes he thinks people should have. Before finishing his turn in L178, he attempts to mitigate one more time by using I don’t know before acknowledging S1’s opinion and finally stating his concluding opinion.

From these short extracts from the transcripts, it can be seen that S2 often employs I don’t know numerous times during his turn. Although it is possible that I don’t know is serving more than one function,I have chosen to focus on it being used on the interpersonal level, acting as a hedge to avoid causing offence. However, it should be noted that, in some instances it may serve the dual function of hesitating or buying time to allow S2 to plan or organise his discourse (Girard and Sionis 2004). 

78S1: <D> Yeah </D> I personally agree with you maybe if you have the scope or the goal 79>it’s easier to make a business<  maybe start  >not with a university<  that is exactly <H> 80am:: </H>  skilling:  work <D> and </D> then if you feel very confidence you can <H> eh: 81</H>  >go to the university< 

82S2: <D> Yeah I think so </D> (.) <D> yeah </D> <D> well </D> I <H> ah:: </H>  what I 83mean is if you if you:: go to go to the university it’s good it’s really good <D> but </D>  84<P> (.) </P> <D> I don’t know </D> you have to be sure about it <D> because </D> it’s 85quite expensive <D> and </D>= 

In his pre-test S2 used Yeah just twice to continue topics in comparison to 11 times in his post-test. Yeah was used as a response ten times in his pre-test in comparison to 19 times in his post-test. In L82 above, S2 can be seen to be giving the preferred response Yeah I think so offering agreement with S1’s contribution. He then uses Yeah again to continue the topic followed by the DM well to clarify what exactly his opinion is. It seems as if S2 is afraid that S1 has misunderstood his take on university education and in order to clarify and without causing offence he pairs yeah and well together to signal the attitude that he does not exactly agree with S1 and feels that going to university is a big decision to make. Yeah and Well could be said to have a dual function here of softening the utterance that follows while also organising the discourse. 

5.5.  Use of DMs in the Post-Test 

In the post-test the number of times S2 uses I don’t know falls from 22 in the pre-test to 12 in the post- test. However, it is interesting to note that I think in the pre-test was used nine times whereas in the post-test it was used 27 times. If we are to suppose that I don’t know was indeed functioning as a hedge and to soften his speech acts as well as possibly being a tool to buy time, it may also be possible that I don’t know denoted S2’s lack of confidence and possibly I think replaced I don’t know in this way in the post-test (Wooffitt 2005).

91S1: <D> So </D> <D> well </D> I think <H> ah:: </H> =

92S2: <D> =Yeah </D> what do you think 

S2 was seen to be much more interactive and responsive in the second test taken. When comparing parts three and four of the exam from the transcripts, it can be seen that there are many more occurrences of latched speech and overlap than in the pre-test. S2, in particular, can be seen to be more responsive and to elaborate more on topics than in the pre-test. The turns in these parts of the test are also much shorter than the turns taken in the first test, which appeared to be almost monologic.

In L92 above, S2’s turn latches to S1’s turn using the DM Yeah as a response token. As S1 is hesitating at the end of his turn in L91, it is unclear whether this is the preferred response or not. Although S2 encouragingly asks S1 what his opinion is, S1 may have hesitated in the hope that S2 would contribute his opinion first, giving him time to think. 

93S1:  <D> >I don’t know< </D>  <H> eh </H>  maybe regarding that televisions <D> and 94</D> radios are the media that people more follow  follow really  maybe it’s that way that 95<H> eh: </H> companies should market their products <D> and </D> sell it television 96<D> and </D> radio are the (...)-

97S2: <D> Yeah </D>  <D> well </D>  </D> yeah  </D> <D> well </D> <D> I think </D> 98in that nowadays maybe internet <D> and </D> social media is the new television radio 99<D> and </D> newspaper <D> so </D> in my opinion if I have to: <P> (.5) </P> to do the 100marketing or try to sell my company I I will prefer to use internet what do you think 

In L 97, S2 interrupts the turn with Yeah well yeah well before expressing his opinion. In each test there was only one occurrence of an interruption on S1’s part and in the pre-test it was an interruption solely to show agreement. However, his interjection, shown above, is to disagree with S1’s contribution which may be viewed as the disprefered response. The uses of Yeah and Well in these cases may have many functions. Yeah may be used to show partial agreement and recognition of S1’s contribution while also serving the purpose of self selecting himself to speak (Fung and Carter 2007). Pairing yeah with well may be a way of using well to start the topic while also using well as a hedge to again not come across as being too direct. It is worth noting that in the pre-test, in cases such as the one above, S2 tended to use I don’t know two-three times in any one turn to possibly hesitate or hedge. However, in the above turn, I think is used without the addition of I don’t know either before or afterwards. 

128S1: <D> =Yeah </D><D> so </D>  <D> so </D> <D> yeah </D> [social media] <D> 129and </D> email marketing are the:: cheapest ones

130S2: <D> [Yeah] </D> <D> Yeah I think so </D> <D> yeah </D> for me it’s easy too I 131think it’s internet <D> and </D> social media=

Another feature that was much more prominent in the post-test than in the pre-test was that of overlap, most occurrences were to show agreement or acknowledgement to the speaker as a sign of good listenership as can be seen in L130 with the use of Yeah. The first yeah may be acting just as a response and acknowledgement of S1’s contribution but could also be seen as a way to take over control of the conversation. O’Keeffe et al. (2007) have noted the importance of DMs as a way of maintaining control over a conversation and suggest that the lack of DMs in a conversation may result in a participant becoming disempowered. The third yeah used may be seen as a marker to continue the conversation by also linking his concluding opinion. 
118I: Ok thank you now you have about one minute to decide which would be the least 119expensive way to market and sell the products to consumers

120S2: <H> [Em::] </H> <D> well </D> I think that (.) it’s easy or what do you think

121S1: [laughter] <D> Well </D> I’m not sure <D> now </D> <D> well </D> sponsorship 122you have to pay for sure=

123S2: =yeah for sure it’s all about money <D> >yeah I think so< </D>

124S1: <D> yeah </D> [maybe]

125S2: <D> [I don’t know] </D> 

126S1: maybe emailing is is is free 

127S2: <D> yeah </D> and if you use social media it’s free too <D> so </D> =

In the above extract S1 and S2 have been asked to decide on the least expensive way of marketing products. S2 is the first to respond, which again, is more frequent in the pre-test than in the post-test, instead of the frequently used I don’t know, S2 quite confidently responds with I think that and his opinion. Again to hedge, I think is preceded by well. In L123 S2 uses yeah as both a response and to continue the topic by adding to the point about money. L125 shows a use of I don’t know which may be expressing a genuine case where knowledge is lacked or could possibly be intended as a hedging device to offer S1 more time to voice his view. I don’t know may be viewed here, even though it is in overlap, as a preferred response as it allows S1 to continue his thinking process and offer another opinion in L126. In L 127, yeah is used, again it is likely acting as both a response to acknowledge S1’s contribution while also continuing the topic by adding the additional point that social media is also free. 

5.6.  Findings

From this short analysis, some changes in the use of DMs can be seen in S2’s performance in the exam. The one that is thought most interesting is the use of I don’t know. It must be noted that I don’t know can function in many different ways (Tsui 1991; Potter 2004) but the main way in which it appeared to be functioning in this data was as a type of hedge or hesitation. It is thought that the lack of its presence in part three and four of the post-tests may suggest that S2 was more confident collaborating with his partner than before the intervention. However, there is no proof that the intervention of Skype is the reasoning behind this as many factors may have affected his apparent rise in confidence.  
6. Conclusion 
6.1.  Initial Aims of the Study
The initial aims of this study sought to determine what influence, if any, contact through synchronous online communication with NSs would have on Spanish learners of English with regard to their test scores and their use of DMs . The previous literature on this mode of communication has noted that students were enthusiastic and motivated to use it (Terhune 2015; Jauregi et al. 2015; Reinders and Wattana 2014). The quantitative findings have reported improvements of 11.5% in students’ writing skills and 10% in their speaking skills (Yen, Hou and Chang 2013). This study therefore aimed to add to the current findings in this field both quantitatively and qualitatively. 
6.2.  Summary of Findings
 The findings of this study have shown minor improvements to both the intervention groups’ performance on the CAE speaking exam and to their use of DMs while the results of the control group remained the same. The areas in which these improvements occurred were in their use of interactive communication and discourse management. S2 was the participant who was seen to have the most noticeable changes.
Milton and Meara (1995) have reported growth of up to 2,500 words per year when students spend extended time in native-speaking environments. As this study took place over a five week period, it is unrealistic to expect significant changes in linguistic development as those noted by Milton and Meara. In line with this there were no significant changes found in either S1’s or S2’s use of vocabulary or grammatical structures.  
The main findings suggest that being in contact with NSs may have had an influence on S1’s and S2’s confidence levels especially with regard to interactive communication. These findings would be in line with the qualitative studies carried out by Terhune (2015), Jauregi et al. (2015) and Reinders and Wattana (2014).  S1 and S2 were both seen to have improved their scores under both discourse management and interactive communication, especially in the case of S2. However, their improved performances could have been due to a multitude of other factors such as familiarity with their speaking partner (Bennett 2011; Norton 2005) or familiarity with repeating the task (Bygate 2011). 
The most interesting results were those of S2, both in the improvements made to his performance in the exam and the change in his use of DMs. In the pre-test, S2 was the student who performed the worst out of all four participants. Jauregi et al. (2015) noted that lower levelled students reported having increased confidence levels after communicating online in comparison to the higher levelled students. This may be another contributing factor to the apparent increase in confidence that S2 seemed to have in his post-test. 
As there was no clear pattern of influence from the NSs on S1 and S2, it is difficult to say what exact effect the intervention may have had. It is thought that S2 became more confident in his use of DMs and interacting with his partner, however, this is a difficult characteristic to measure and one which can be highly subjective.
To sum up, the results of this study have not shown any clear changes in language use that can be said to be a direct influence of interaction with NSs through synchronous online communication. S2 was seen to have the most significant changes in both his test score and his use of DMs. However, the same pattern was not seen in S1’s performance. Therefore, there is no conclusive evidence to support that S2’s change in performance was due to the intervention. For that reason, the results of this study are merely suggestive and warrant further investigation to be carried out in order to gain a deeper insight into the possible effects synchronous online communication may have on NNSs. 

6.3. Limitations
This was a small-scale study and so the results cannot be seen as representative of all English language learners. The study included four Spanish candidates who were all of C1 level and who were studying English with the intention of taking an official exam. In light of this, future studies would benefit from acquiring a gender balance, including a range of students of different nationalities and from differing levels of their English language abilities as well as students who are studying English for a range of purposes. By doing so, more significant results may be found as to the impact using online communication may have on NNSs’ learning outcomes. It also became apparent in this study that S3 and S4 were stronger C1 students than S1 and S2. In order to achieve a more balanced group of candidates in future studies, it would be beneficial to administer a test which would ensure that participants had approximately the same level.  

A further point worth noting is that the duration of this study was relatively short. Extended contact with NSs may produce more considerable findings with regard to language gain and the pragmatic use of DMs (Milton and Meara 1995). Combining synchronous and asynchronous forms of online communication may also be of benefit to NNSs and may well enhance their written as well as speaking skills. 

With regard to the research design, it is thought that a mixed methods analysis has worked well in combining both the results from the speaking exam and the use of DMs. However, the transcription and analysis of the Skype recordings would hugely benefit future research in this area by offering support to any findings that may be discovered. Using the CAE speaking exam as a basis proved useful in observing if any significant changes in grammatical structures or vocabulary use had occurred. However, with regard to the use of DMs, future studies may benefit from employing a different approach in which the participants could take part in more casual conversations and in bigger groups as exams do not always offer candidates the opportunity to demonstrate their real abilities (Buttery and Caines 2012). Additionally, providing participants in future studies with more challenging tasks and topics than those suggested in this study may produce more interesting results (Hockly 2014). 

Finally, further issues with using the CAE speaking exam as a basis for this study include the fact that any improvements or changes that occurred could be explained by a number of reasons such as task repetition (Bygate 2001) and familiarity with the speaking partner (Bennett 2011). Therefore, it is difficult to conclude what effect NS interaction via Skype may have had on the participants in this study when using a speaking exam as a means to analyse results. Additionally, subjectivity is an important factor that may well have influenced the results in this study (Li cited in Milton 2009) and which should be taken into account in future studies.

6.4. Future Research 

In order to investigate more fully the impact online communication with NSs may have on NNSs, more studies of a similar nature would need to be carried out. An additional point to note and one which may contribute to the findings of future work would be the transcribing of the data from the online speaking conversations. The analysis of such discourse would offer more conclusive evidence of how any changes may be taking place. 

Carter and McCarthy (2015) assert that free-standing items such as discourse markers play an important role in projecting politeness, emotional engagement and shared knowledge in conversation. They also address the argument of whether NS language models are the most appropriate basis for language learners who may indeed be communicating with other NNSs in an international environment. However, they point out that from previous studies the goal of many language learners is to speak as closely as possible to that of NSs and so predict that the teaching and utilisation of these items would be welcomed. This also gives rise to future studies which could analyse the use of pragmatic items such as discourse markers in different social settings and the functions they serve. 
Language level is not just about language knowledge, whether grammatical or lexical, but is about using this knowledge communicably and how well a learner can perform in a variety of circumstances
                                                                                                             (Milton 2009:171)
As Milton (2009) points out, language use should not be merely concerned with the use of language for academic purposes but rather should be looked at in a variety of different settings and under different circumstances. As a speaking exam formed the basis for score measurement in this study, future studies may well benefit for attempting to quantify students’ linguistic abilities under different conditions. By doing this and by employing more than one researcher to interpret the results, a less subjective stance could be taken.  

Milton (2009) also notes official examinations carry with them many limitations. He notes that the scales on which the candidates are marked may prove difficult for them to effectively display their repertoire of knowledge especially when time limits and word counts are in effect in most examinations. He goes on to note that with regard to vocabulary, even experienced assessors when asked to rate students’ performances on their lexical performances alone, that the assessors have tended to change their marks once features such as pausing and pronunciation were revised. Li (cited in Milton 2009) argues that assessments like these are often made on a holistic assessment of the level rather than on the individual criteria. It is therefore important, that future studies attempt to employ a less subjective method of measuring students’ performances. 

It is thought that online communication will bring many benefits to the field of language learning, yet a deeper analysis of the function it should serve and the advantages it carries with it warrants further investigation. It is hoped that this study has contributed to the existing research into both online synchronous communication as an alternative/additional means of learning a language and the use of DMs by NNSs. It is believed that there is still much work to be carried out in order to fully understand the role synchronous online communication has in the field of language learning and the benefits it may bring with it. 
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Appendix A: Transcription Symbols and Tags 
[......] some data excluded 

(       ) unclear speech 


(……) transcription uncertain 

< ……> transcription of a sound

 [           ] overlap 
= latching one speaker follows another without overlap or pause
- interrupted turn 
(.) Brief pause

(1sec) timed pause 

: lengthening of previous sound

>words< talk is noticeably faster

°words° noticeably quieter talk
<D>   </D> Discourse marker used

<H> </H> Hesitation

<P> </P> Pause 

<V> </V> Vague language used

Appendix B: Pre-Test Transcript of S1 and S2 

I: Good afternoon, my name is Amanda and your names are

S1: My name is Juan

S2: <D> And </D> I’m Pablo

I: Ok It’s nice to meet you so first of all we’d like to know something about you  am so Pablo could you tell me where you are from

S2: I’m from Spain, I was born here in in Asturias in the north of Spain <H> eh </H> 20 22 <H> ah </H> 32 years years ago <D> and <D> <D> °well° </D> (.)

I: That’s it=

S2: =That’s it

I: Ok and Juan what about you how long have you been studying English

S1: <D> ° I think </D> <H> eh </H>  I’ve been studying English° since I was I was <H> eh </H> maybe <P> (.5) </P>  8 years old I was studying in the in the school <D> and </D> <D>also</D>  I attend to an academy to extra lessons in the evenings 

I: emhmmm (.) Ok and Pablo how important do you think family is to you

S2: <D> Well </D> <D> I think </D> it’s one of the most important things in <P> (.) </P>  in our lives just without family it’s very difficult to to achieve <P> (.) </P> anything  <D> I don’t know </D> for me it’s it’s quite important 

I: Ok perfect and Juan who do you prefer to travel with 

S1:  <H> am:: </H> [depending on the ((laughter))] 

S2: [((laughter))]

S1: on the scope of the travel if you want to to have incredible parties maybe to to to go with your friends <D> but </D> if you’re <H> eh:: </H> are thinking more in culture and enjoying the the place maybe  with your girlfriend or some relatives 

I: mmhmmm Ok perfect thank you so now it’s part two of the test in this part of the test I’m going to give each of your 3 pictures I’d like you to talk about 2 of them on your own for about one minute and also to answer a question briefly about your partners pictures so am Pablo it’s your turn first here are your pictures=

S2: <D> =ok </D>
I:  they show people in isolated places I’d like you to compare just two of the pictures and say how the people might be feeling and why they might be in these situations alright=

S2: <D> =yeah </D> <H> am </H> <D> well </D>  <H> eh </H> <P> (1) </P>  in one of the pictures we can see I’m not sure if man or woman it’s on the beach <D> and </D> I think <H> eh::: </H> they might be: happy and relaxed <D> and </D>  <D> >I don’t know<  </D> enjoying the landscape <D> and </D> <H> em:: </H>  <D> I don’t know </D>  in the other on the other hand we can see a <P> (.5) </P>  a man <D> I guess </D> he’s hiking in the mountains with snow and things completely completely   the opposite it’s more <P> (.) </P>  it’s something difficult to <P> (.) </P>  to do <D> and </D> <P>  (.) </P>  <D>  >I don’t know< </D>  I think they might be they might be feel <P> (.) </P> tired <D> and </D> <D>  I don’t know </D> 

I: Ok prefect thank you and Juan which of these places looks the most isolated

S1: <D> well </D>  <D> I think </D> that the first one with <D> I guess </D> that this is a des a desert which is always where you >feel more isolated<  <D> because </D> you can’t find any pla:nt:  <H> eh </H>  there is no water <D> so:</D> the feeling of isolation in this case <D>I think</D> is is high higher  

I: Ok perfect thank you ok so now Juan it’s your turn here are your pictures they show people taking a break I’d like you to compare two of the pictures and say how the people might be feeling and how demanding their activities might be alright 

S1: <D> Ok </D> <D> well </D> the first photo I  I can see fou:r  <H> ah: </H>  people that are in a rest between a project maybe I think it’s <H> ah:: </H> a building construction <D> and </D> if you they seems to be very happy <D> because </D> maybe they’re successing in their in their project <H> am::: </H>  <P> (.5) </P>  <D> and </D> this other girl  is in the the forest <D> I mean </D> he’s backpacking or <V> something like this </V> <D> and </D> it seems that she’s very tired he’s <H> eh </H> drinking <H> ah:: </H>  water <D> and </D> he’s sit on the on the floor <D> so </D>  seems that she’s totally °exhausted° 

I: emhmmm (.5) Ok thank you and Pablo who do you think needs a break the most 

S2: <D>  well </D>  if I have to choose I think the photo with <H> ah: </H> <P> (.) </P> there is someone with a bike maybe <D> because </D> <H> ah: </H> they were <H> eh: </H>  biking a lot <D> and </D> they need a rest <D> so</D> <D>  >I don’t know< </D>  for example if I have to say I  I choose the bike the bike 

I: Ok perfect thank you ok so I’ll take these and now we’re going to do the collaborative task (.) so now I’d like you to talk about something together for about two minutes here are some things that people consider when deciding what career path they will pursue in life and a question for you to discuss first you have some time to look at the task take 15 seconds to have a look  (15)

S1: <D> Well </D> ((laughter)) nowadays it’s <H>  ah:: </H>  it’s a very difficult decision <P> (.) </P>  just considering how the world is is globalazised now <P> (.) </P> <D> so </D>  <D> I think </D> <H> am::: </H>  the first <D> eh </D> thing or idea that people should have is learn a trade through a apprentice:ship <D> I mean </D> have to to extract something about (....) or what they want to learn not just focus on <H> ah </H> start a business or work abroad <D> I don’t know </D> Pablo=

S2:<D>= yeah I think so </D>  <D> well </D> <D> I think </D> It’s a it’s a good question <D> because </D> it’s quite difficult to to know what do you really want <D> so </D> <D> I don’t know </D>  maybe if  you go to  university <D> and </D> you are not sure about it it’s the worst decision <D> so </D> <P> (.) </P>  maybe <D> I don’t know </D>  work as volunteer <D> because </D> you you start to do things <D> and</D> <D> yeah </D> <D> >I don’t know< </D>  <D> and </D> maybe start the own business if it’s something that you love and it’s your your passion maybe it would be fine what do you think 

S1: <D> Yeah </D> I personally agree with you maybe if you have the scope or the goal >it’s easier to make a business<  maybe start  >not with a university<  that is exactly <H> am:: </H>  skilling:  work <D> and </D> then if you feel very confidence you can <H> eh: </H>  >go to the university< 

S2: <D> Yeah I think so </D> (.) <D> yeah </D> <D> well </D> I <H> ah:: </H>  what I mean is if you if you:: go to go to the university it’s good it’s really good <D> but </D>  <P> (.) </P> <D> I don’t know </D> you have to be sure about it <D> because </D> it’s quite expensive <D> and </D>= 

S1: <D> =yeah </D>
S2: it’s a big a big deal 

S1: <D> And </D> <D> also </D> related with work abroad <D> I think </D>  that <H> eh: </H>  this is <H> ah:: </H>  if it’s not your plan you have to have this in consideration <D> and </D>  <D> and </D> take advance in languages <V> </D> and that </D> </V> <D> because </D> in you never know what is going to happen in the future <D> and </D> >maybe you have to< to go abroad

S2: <D> Yeah </D>  <D> and </D> nowadays-

I: Ok thank you and now you have about a minute to decide which would be the best career path for you 

S2: <H> Ah </H>  <D> well </D>  what do you think

S1: ((laughter)) <D> Well </D> <H> ah: </H>  as I have done a university education career or degree I I prefer to get a university education

S2: <D> yeah </D> <D> well </D>  in my case I went to the university when I was <P> (.5) </P>  old <D> so </D> <D> I think </D> it’s for me it’s  work abroad to get new experience <D> and </D> <D> well </D> the life maybe show you what you want= 

S1: <D> =yeah </D> you are agreeing that <D> and </D> <D> I think </D>  you’re right <D> because </D> my colleagues or my mates in the university that were working in the past or they had a work experience they were very good later on when they were studying

I: Ok thank you now we are going to have a discussion it’s part 4 and the final part of the exam ah: Pablo in what ways can training change peoples’ attitudes in the work place 

S2: Training <D> well </D>  <D> I think </D> it would  <P> (.3) </P>  it it would be good for  <D> °I don’t know° </D>  to to learn things <D> and: </D>  maybe if someones it’s <P> (.) </P>  it’s <H> eh: </H> <D> I don’t know </D> <D> I don’t know </D> exactly the word it’s someone that  do things without think about it or it’s not calm at all <D> so </D> <D> >I don’t know< </D>  it could be really good to: to improve your skills <D> and </D> <D> >I don’t know< </D> it will be fine

I: and Juan what about you do you agree

S1: <D> Yes </D> <D> well </D> I remember when my grandfather told me that when: he has a computer business <D> and </D> all people >young people< who entered there was <H> ah: </H>  had a training period <D> and </D> <H> ah: </H> <D> also </D> they made mistakes <H> ah: </H> <D> but </D> this training periods worked very good <D> because </D> they take advance for the future <D> and:: </D> they: didn’t that mistakes any anymore <D> so </D>  I think it’s a very good <H> ah:: </H>  position >situation< for <H> ah:: </H>  employee

I: Ok thank you am::  Juan how difficult is it for young people to find jobs nowadays in your country and why  

S1: ((laughter)) In Spain nowadays it’s <H> ah:: </H> very difficult  >I think we have the< highest task of youngest  <H> eh </H> young unemployment people  >(....)<  maybe <D> because </D> in the past when the situation were were good they: decide to leave the studies to start to work <D> and </D> <D> also </D> <D> because </D> in Spain the things were good we left the languages <D> so </D> now the scope of the people in Spain <H> ah:: </H>  is just take the work that they can have here <D> because </D> they don’t have possibilities to go abroad

I: Pablo what do you think do you agree

S2: <D> Yeah </D> <D> I think </D> right now it’s like <H> ah </H>  mission impossible <D>  >I don’t know< </D> It’s quite difficult <H> ah:: </H> there are more employees that jobs available <D> so: </D>  right now young people are the best prepared generation <D> but </D>  >at the same time< it’s the <P> (.) </P>  it’s the one with less opportunities <D> so </D>  <D> yeah </D> <D> I think so</D>  it’s <P> (.) </P>  it’s really sad 

I: Ok good and what can be done to create jobs for young people do you think (1)

S2: Can you repeat please 

I: emhm: what can be [done to] 

S2: [ah ok] 

I: create jobs for young people= 

S2: = <D> Well </D>  <D> I don’t know </D> maybe <P> (.3) </P>  trust in young people <D> because </D> sometimes it’s <D> like </D>  <P> (.) </P> if you wanna <P> (.) </P> be apllyable <D> I don’t know  </D>  <D> <I don’t know>  </D> for a job <D> I don’t know </D> you have to be  a lot of years of experience <D> and </D> for young people it’s it’s impossible <D> so</D> you have to be more <P> (.3) </P>  realistic with them= 

S1:= It’s so difficult because if we know  probably <D> due to </D> the recession in Spain crisis <D> but </D> maybe if the government will invest <D> and </D> the companies will invest in more training programmes <D> and </D> more technical skills <H> eh: </H> programmes many of our young students have the opportunity to get a work  in >a job< in a a very close time

I: Ok, anything else to add
S2: No no we agree 

I : Ok and so people think that school does not train young people adequately for the world of work today do you agree with that 

S1: <H> em: </H> <D> yes </D>  I-

S2: <D> Yeah I think so</D> <D> yeah </D>=

S1:= I agree <H> eh:: </H>  maybe <D> because </D> we are always thinking  theoretical <H> eh: </H>  theoretical studies <D> and </D> <H> eh </H>  theoretical development <D> but </D> there’s not so much practice at the school <D> and </D> at the end what the companies want are people who:: are able to develop a job not to think in theories <D> and:</D> numbers <D> and </D> develop the questions

S2: <D> >Yeah </D> I completely agree< I think that <P> (.) </P> at the university for example they don’t think <P> (.3) </P>  in how <P> (.) </P>   >I don’t know how to say< they only <P> (.) </P>  worry about you have to >learn and learn and learn< <D> but </D> you don’t have to apply I think it’s <P> (.) </P>  more important that apply things to your daily basis or to your <P> (.) </P>  to your job that learn something <D> and </D> writing the exam <D> and </D>  forget it 

I: ok and finally which is more important to teach people a sense of team spirit or individual initiative and why (1)

S1: <D> °Well </D>  I think° It’s better to teaching team <D> because </D> <H> am:: </H>  it’s <D> like </D>  if you are in a in a job if you have a group of persons >of people<  working some of them can help to other one they can share opinions they can share their knowledge <D> so: </D>  the acknowledge of  <H> am:: </H> the language maybe is easy that way 

S2: I agree with that team skills are really important at the same time <D> >I don’t know<  </D> <D> I think </D> that everybody has to be:  <H> oh: </H>  <D>  I don’t know  </D> to be confidence in ourself <D> and </D> try to do things alone <D> and </D> test yourself <D> and </D>  <D> >I don’t know< </D>  it’s really good to work with another >anothers< <D> but </D> at the same times try yourself is really good too

I: Thank you that is the end of the test

S1: Thank you.
Time: 14:46

Appendix C: Pre-Test Transcript of S3 and S4 

I: Ok am good evening my name is Amanda and your names are

S3: Pilar

S4: Belen

I: Ok thank you so first of all we’d like to know something about you so Pilar how long have you been studying English 

S3: <D> Well </D> <D> I think </D>  I have been studying English since I was a child I don’t remember exactly at what age <D> but </D> <D> I think </D> I was maybe: 6 or 7 years old in the school <D> and </D> <H> eh:: </H> in different parts <D> also </D> my parents want me to learn English <D> so </D> they send me to an academy <D> and </D> <V> >things like that< </V> since I was a child <D> but </D> I’ve never been abroad <D> so </D> I’ve only studied English in Spain 

I: Ok thank you and Bea what about you what are you experiences with studying English

S4: More or less <H> eh: </H> the same I started in <H> eh: </H> <D> well </D> in a language academy <D> also </D> at the school <H> ah: </H> then at the university <D> and </D> I went abroad with an ERAMUS grant for 6 months in Liverpool the UK then I came back I start again in a language school <H> ah:: </H> then I have to stop <D> because </D> <H> eh: </H> <D> well </D> I started doing working <D> so </D>  more or less <D> and </D> then I’m here studying again 

I: Ok perfect thank you and Pilar what do you enjoy most about studying English 

S3: <D> Well </D> I don’t know what to say maybe it’s good for me <H> eh:: </H> being able to understand the music <D> and  </D> the movies <D> because </D> I like listening to: music in English <D> so </D>  <H> em:: </H>  <D> and </D> of course it’s it’s very useful when you have to travel abroad <D> because </D> if you know English you can go wherever you want <D> and  </D> you are going to be understand <D> so: </D>  understood <D> so </D> it’s ok 

I: Ok perfect and Belen how important do you think family is

S4: For me it’s the most important thing <H> eh: </H> nowadays <H> em: </H> my parents have [.................] I try to pass all the time possible with them with my sister my nephew with my other relatives <D> and  </D> I think they are my my base in my life they are my everything my support everything 

I: Ok perfect thank you and Paula who do you prefer to travel with

S3: ufff It’s a difficult question it depends in the moment I like travelling with my family with my friends <D> and  </D> I like of course going out abroad <V> or whatever </V> with my friends <D> and </D>  <P> (.) </P> now I’m single ((laughter)) <D> but </D>  when I have a couple I like making holidays abroad with with them <D> and </D>  <D> so </D> it’s ok with everybody I don’t care ((laughter))

I: Ok perfect and Belen what has been the most exciting travel experience so far in your life

S4: <D> Well </D> my Erasmus grant when I was in Liverpool <H> eh </H> for 6 months <H> eh </H> it was <H> eh </H> incredible <H> eh </H> I want to come back sincerely <D> because </D> I met <H> eh </H> a lot of people a lot of new friends from a lot of <H> eh </H> nationalities <D> and  </D> <H> eh </H> I travel <H> eh </H> around <H> eh </H> the UK <D> and  </D> it was <H> eh </H> incredible for me <D> yeah </D> <D> ok </D> 

I: Perfect thank you so now we are going to move onto part 2 of the test in this part of the test I’m going to give each of you 3 pictures I’d like you to talk about 2 of them on your own for about a minute and also to answer a question briefly about your partners pictures so Pilar it’s your turn first here are your pictures they show people in isolated places so I’d like you to compare two of the pictures and say how the people might be feeling and say why they might be in these situations alright 

S3: <D> Ok  </D> <P> (1) </P> <D> well <D> <D> I think </D>  I’m going to choose <H> eh </H> picture 2 and 3 in picture 2 I can see a man in the mountain <H> eh:: </H> it’s full of snow <D> and  </D> he’s <H> eh: </H> alone <H> eh:: </H> in winter maybe <D> and </D>  <H> eh:: </H> <D> in contrast </D> in picture 3 I can see a man in the in a beach he’s <H> eh: </H> wearing <H> eh  </H> short trousers <D> so </D> I imagine it’s summer time and he’s <D> also: </D> alone am: how might the people be feeling <P> (.) </P>  <D> well </D> I suppose both of them are feeling great <D> because </D> they are doing the things they like <H> emm::: </H> why might be in these situations <H> eh </H> maybe in picture 2 he’s in a mountain <D> and  </D> he <H> eh </H> likes takings riks risks or <V> >things like that< </V> <H> eh </H> <D> in contrast </D> in picture 3 <H> eh </H> he <H> eh </H> prefers going to a quiet place <D> and </D> just to relax <D> and </D> not having not taking risks-

I: Ok that’s perfect thank you and now Belen I’d like you to tell me which of these places looks the most isolated

S4: The most isolated <P> (.) </P> <D> I think </D> <H> eh </H> number <H> eh </H> 2 <H> eh </H> the one in the mountains <H> eh </H> <D> because </D> <D> I think </D> it’s isolated >totally isolated< there is no no people just the man with her with his his skis <P> (.) </P> <H> eh </H> you can see only mountains mountains <D> and </D> snow <D> and </D> the horizon is nothing <D> so </D> <P> (.) </P> <D> I think </D> number 2 must be the most isolated maybe in number in number 3 there are people in little village or  <V> >something like that< </V> <D> because </D> <H> eh </H> they look <H> eh </H> like <H> eh </H> <D> well </D> <H> eh </H> little fisher village am-

I: Ok thank you now Belen it’s your turn here are your photographs or here are your pictures they show people taking a break I’d like you to compare two of the pictures and say how the people might be feeling and how demanding their activities might be 

S4: <D> Ok </D> <D> I think </D> <H> eh </H> I’m going to choose number 1 <P> (.) </P> <D> and </D> maybe number 3 <D> ok </D> <H> eh: </H> number 1 there are <H> eh </H>  4 people <H> am:: </H> they they seem <D> well </D> they are working in something because they have some papers <D> and </D> a cable <D> and </D>  <D> I think </D> there is <H> ah:: </H> <D> like </D> a building in construction or <V> something like that </V>  <D> and </D> in number 3 there is only 1 person <D> I think </D> in it’s a child or a girl in her teens (....) <V> >or something like that< </V>  with her bike <H> am:: </H> next to a lake <D> and </D> there is nothing more just her <D> and </D> her bike <D> and </D> the lake <D> in contrast </D> in number 1 there are people there are people working smiling maybe they are starting a project or <V> something like that </V> <D> but </D> in number 3 <D> I think </D> the people the person is just taking a break relaxing or <V>  something like that </V> maybe <H> eh: </H>-

I: Ok thank you eh: Pilar I’d like you to tell me who needs a break most 

S3: <D> Well </D> I I I’m going to say picture A <D> because </D> if they are working they obviously would <H> eh </H> like to have a rest <D> whereas </D> in picture 3 <H> eh </H> the boy the girl or that person is totally relaxed <H> eh </H> relaxed <H> eh </H>  looking <H> eh </H> at the lake <D> and </D> <D> and </D>  having his own feelings <D> and </D> <D> so </D> I would say picture A <P> (.) </P>  or 1

I: Ok perfect thank you now we’re going to move on to part 3 which is the collaborative task so now I’d like you to talk about something together for about 2 minutes so here are some things that people consider when deciding what career path they will pursue in life and a question for you to discuss first you have some time to look at the task so you have 15 seconds more or less to look (15) ok now talk to each other about what people might have to consider when deciding on a career path 

S4: <D> Ok </D>  <P> (1) </P> <D> well </D> <D> I think </D> in Spain probably the people who go to university <H> eh  </H> are thinking on their parents <D> because </D> here <H> eh </H> years ago our parents <H> eh </H> our grandparents they didn’t go to the university<D> because </D> they couldn’t <H> eh </H> they haven’t they hadn’t got any money they had to work early <D> and </D> maybe <H> eh </H> they force their children or  have the tell them something to go to university just go <D> because </D> we couldn’t  <D> ok  </D> what do you think 

S3: <D> Yeah  </D> I agree with you here in Spain <H> eh </H> a lot of young people go to the university <D> and </D> <H> eh </H> they don’t <H> eh </H> find themselves brave or <V> something like that </V> to start their own business <D> because </D> they <H> eh:: </H> don’t have money <D> and </D> the government <H> eh </H>  <H> eh </H> doesn’t give them <H> eh </H> [grants] or <V> things like that </V> <D> so </D> <D> I think </D>  <H> eh </H> that we are over-prepared in some ways <D> because </D> everybody is studying <D> and </D> studying  <D> and </D> studying to get a better job <D> and </D> <H> eh </H> finally ((laughter)) they have to go abroad  <D> although </D> they are they have a lot of studies <D> so </D> it’s a a very sad situation here nowadays 

S4:[ mm::hm::] Nowadays <D> also </D> they are trying that people young people learn a trade through an apprentices <D> because </D> it’s important now nowadays in in some enterprises they ask you for  formation they want you to to know the job before start <D> so </D> it’s important <D> also </D> that you learn <D> but </D>  <D> also </D> you have any formation <D> also </D> maybe working as a volunteer <H> eh: </H> is important <D> because </D> you are helping other people <H> eh: </H> in face of nothing <D> and </D> you <D> also </D> <H> eh </H> <H> eh </H>  can put  in your CV that you have the work as <H> eh </H> as any job <D> but </D> <H> eh  </H> just for for nothing for no money <D> and  </D> it’s important too <D> I think  </D>  

I: Ok thank you so now I’d like you to talk to eh sorry eh thank you now you have about one minute to decide which would be the best career path for you 

S4:<D>  Well </D> I studied at the university <D> but </D> if I <P> (.) </P> could go back <D> I think </D> I I will be studied maybe a trade <D> because </D> there is no work nowadays I started at the university then again with the languages <D> and </D> <H> eh </H> with a lot of things <D> and </D> there is no work <D> so </D> I work as sporadic <D> so </D> Pilar I don’t know you ((laughter)) you are in the same problem <D> but= </D>

S3: <D> =yeah </D> <H> eh: </H> <D> and </D> Belen <D> and </D> I have <H> eh: </H> spoken <H> eh: </H> many times that <H> eh:: </H>  we chose chose <H> ah: </H>  <H> am::</H> maybe a wrong maybe career <D> because </D> <H> eh:: </H> we both <H> eh </H> would like to be doctors <D> but </D> now <D> we think  </D> that it’s too late to change everything <D> because </D>  if you want to be a doctor you have to study for almost 10 years <D> so </D> now it’s too late <H> eh  </H> <D> so </D> I would advise people who have to decide now  <H> eh </H> decide now which career they are going to to take to think a lot <D> because </D>  it’s going to be your future your life <D> and </D> you have to love what you are going to do if you want going to be happy

I: Ok perfect Thank you and now we are going to move onto part 4 It’s the final part of the test so am Pilar some people think that school does not train people adequately for the world of work today do you agree

S3: <D> Yeah </D>  <P> (.) </P> at least here in Sp: Spain <D> because </D> they teach you a lot of mathematics <D> and  </D> science <D> and </D> <V>  >things like that< </V> <D> but </D> you don’t know how to face the world how to make an interview how to <H> eh:: </H> be positive with your life <D> and </D> your <H> eh: </H> abilities <D> and  </D> <D> I think </D> that’s very important not only being good with numbers <D> and </D> <V>  [>things like that<]  </V> <D> so </D>  <D> yeah </D>  I agree

S4: [emhmmm]

I: Belen what about you

S4:<D> I think </D> more or less the same <D> but </D>  <H> em:: </H> <D> I think </D>  they are changing some things now they are on track <D> because </D>  they are <H> eh:: </H> doing practices with the young people with <H> eh:: </H> university people <D> and </D> <D> I think </D>  that <H> eh </H> in the enterprises in the enterprises now they are trying that people learn what they are going to do in their future in a career in business or <V> >something like that<  </V> or in their own enterprise <D> and  </D> <D> I think </D>  they are going >doing< ok 

I: Ok perfect thank you which is more important to teach people a sense of team spirit or individual initiative and why 

S4: <D> I think </D>  team team experience is very important nowadays <D> because </D>  in everything there are teams for example I work in the tourist office <D> and </D>  we are have to be a team for everything to talk to people to work with the computer <D> >because </D> we have to< upload news to upload events <D> and </D>  we need to be a team in order that we had the correct information (.) with the >with the people<  <D> so  </D> it’s important for me

S3: <D> Yeah </D>  I agree with her that work in teams is very important  <D> but </D> <H> eh: </H> you have to know <H> eh: </H> too how to work on your own <D> but </D> <D> I think </D>  that doing things as a team is better <D> because </D>  a lot of heads or minds do a better job than only one <D> so </D> it’s very important 

I: Ok perfect thank you and finally how difficult is it for young people to find jobs nowadays in your country and why

S3: ((laughter)) <D> Well </D>  how difficult I think it’s <D> eh </D> [ impossible or] more or less <D> because </D>  you have to study a lot <D> and </D>  <P> (.3)  </P> there are not a lot of opportunities in this moment <D> but </D> <D> I think  </D> I hope in the future the things are are going to change <D> and </D> things are going better in the future I hope  

S4: [((laughter))] <D> I think </D>  more or less the same I’m studying things like <P>  (.) </P> 10 years ago I only <H> eh: </H> work as sporadic in the tourist office <D> and </D> <H> eh </H> there’s nothing I send CVs everyday <D> and </D>  they ask you <D> like </D> <H> eh </H> you need <H> eh </H> 5 years experience <D> and </D>  It’s <D> like </D> ok <D> and </D>  who is going to give me that experience <D> because </D>  nobody is hiring people young people <D> so </D> it’s <D> like </D> <D> ok  </D> I try to learn more things in order have a good CV <D> but </D>  maybe I have to go abroad <P> (.) </P>  to have a career <H> eh </H> something in business or maybe be a receptionist or something cause there’s nothing here in Spain nowadays 

I: Ok thank you that is the end of the test 

Time 16 min 26 sec

Appendix D: Post-Test Transcript of S1 and S2
I: Good evening my name is Amanda and your names are 

S1: My name in Juan

S2: <D> and </D> my name is Pablo 

I: Ok am first of all I’d like to know some things about you so Juan could you tell me how long you have been studying English 

S1: <D> Well </D>  <D> I think </D> I’ve been studying English since I was <H> eh:: </H>  maybe 5 years old I start in the:: in the school with which is educational Spanish programme <D> and </D>  <D> also </D> I attend to some extra lesson in a English academy for: 10 years <D> so: </D>  <D> I think </D> I now I’m 30 <D> so </D> I have been studying this for 25 years ((laughter))

I: Ok and do you prefer team sports or individual sports 

S1: <H> eh:: </H>  I prefer <H> eh:: </H>  team sports <D> because </D> <D> I think </D> you can have a <P> (.) </P>  funned time with your friends enjoying <D> and </D> <D> also </D> you can feel <V> a little bit:: </V> <H>  am:: </H> how to say <H> am:: </H>  boring sometimes <D> and </D> <D> also </D> you can:: blame the other one if you lose <D> so </D> ((laughter)) 

I: Ok and what else do you like to do in your spare time 

S1: <H> am: </H>  me I would like I like to watch some: films some series <D> and </D> <D> also: </D> I like to:: to have a walk through a forest or something like trekking 

I: ok good and Pablo what do you like about studying English (1) 

S2: <D> Well </D>  <D> I think </D> I like <P> (.2) </P>  English <D> yeah <D>  <D> °I don’t know

°  </D> I like the: the language <D> because </D> it’s quite popular <D> and </D> >at the same time< I like <D> because </D> how it sounds <D> and </D> <D> °>I don’t know<° </D>  I I like English: <D> and </D> >at the same time< I need it <D> because </D> if you want to study something or: learn something most of things are in English <D> so </D> <D> I think </D> it’s <P> (.) </P> a mix of I like it <D> and </D> I need it 

I: Ok good and what do you like to do in your spare time

S2: <D> I think </D> most of the <P> (.3) </P> <D> I think </D> most of the same I like <H> eh:: </H>  enjoying with my friends go outside go to the cinema saw tv shows <P>  (.) </P>  <D> and </D> <D>  >I don’t know<  </D> in general quite normal drink something at the weekend: sometimes go for a walk <D> and </D> be alone nothing unusual

I: Ok good and who is your favourite celebrity 

S2: <D> Wow </D> <P> (1) </P>  I’m not too much <P> (.) </P>  fan of anybody  <D> °>I don’t know </D>  I don’t know how to say<° I maybe a science I could be  <P> (1) </P> <D> °>I don’t know<° </D>   I I can follow something >someone< that is famous for for something that they did but not a celebrity >I don’t like too much< 

I: ok perfect thank you so now it’s part 2 of the test and in this part of the test I’m going to give each of you 3 pictures I’d like you to talk about 2 of them on your own for about a minute and also answer a question briefly about your partner’s pictures so Jose it’s your turn first here are you pictures they show different people at work I’d like you to compare two of the pictures saying what sort of personalities the people in them might have and what they might do for a living 

S1: <D> Ok </D> <D> well  </D> ((cough)) I will choose this photo of a old man <D> and </D> <H> ah::: </H>  girl who is riding a horse <D> I think </D> it’s <H> am:: </H>  <P> (.) </P>  <H> eh </H>  this man has  <D> like </D>  a shop a souvenir shop you have to be very calm <D> and::</D> patient <D> because </D> people <D> also </D> <H> eh: </H>  wants to reduce the price of the things <D> and </D> the girl <D> I think </D> she her personality must be: so: adventurous <D> and </D> <D> also: </D> responsible for with the environment <H> em:: </H> maybe she’s running a farm <D> so:: </D> <H>  em:::: </H> she’s <H> eh::: </H>  wait wait >way of living< should be keeping in the environment issues <D> and </D>  <D> also </D> be respective <D> and </D> <D> also </D> be <H> eh </H> very kind <D> and </D> lovely with <H> eh </H> her animals <P> (.) </P> <H> am:: </H> <P> (.2) </P>  <D> I think so </D> ((laughter))

I: Ok perfect and Pablo which of these people is the most interesting to you

S2: <D> Well </D>  <D> I think  </D> the old man <D> because </D> it’s <D> >I don’t know< </D> if he has a shop or a bookshop maybe I’m not sure >it could be< a library or <V> >something like that </V> < <P> (.) </P>  <D> >I don’t know< </D>  the picture:: appears <D> like </D> he has <H> a: </H> <P> (.) </P>  a lot of experience <D> and </D> life <D> and </D> >if I had to choose I’d like to say< the old man 

I: Ok perfect and now Pablo it’s your turn here are your pictures and they show different ways in which people use water I’d like you to compare two of the pictures and describe the different ways in which water is being used saying why it might be important in the lives of these people alright 

S2: <D> Yeah </D> <D> well </D>  I would like to choose the: fireman and the: <D> I think </D> it’s <P> (.) </P>  people just being swimming on the sea <D> and </D> <D> so </D>  the first one the the  fireman <D> I think </D> <H> eh:: </H> <H>  eh:: </H>  he needs the water to to work to save lives <D> and: </D> try to: <P> (1) </P> <D> yeah </D>  to: >I don’t know how to say< to cut off fires or to stop fires <D> and </D> <D> well </D> I <D>  >on the other hand< </D> the:: we can see people swimming on the beach <D> so </D>  it’s <P> (.3) </P> <D> °>I don’t know<° </D>  they are enjoying the: water <D> and  </D> <D> and </D> <D> >I don’t know< </D> spending time with her with their families <D> and:</D> <V> >things like that< </V> <D> and </D> <D> well </D>  <D> I think </D> <P> (.3) </P> <D> I think </D> water might be important in the case of the of the fireman >it’s really important< <D> because </D> without water he he can’t work he can’t save lives <D> and </D> with  with the:: with the  people swimming <D> I think </D> it’s it’s quite less important <D> because </D> <D> well </D> <P> (.2) </P> we need the the sea <D> but </D> for for enjoy or for swimming it’s it’s <D> like </D> not important as well

I: Ok and Jose in which picture do you think the water is most important and why 

S1: <D> Well </D> <D> I think </D> in the case of the fire-fighters the water is <H> eh: </H>  more important <D> because </D> without without it they can’t stop the fires <D> also </D> <H> em: </H> <D> well </D>  water <D> also </D> is the principal of life <D> >but </D> in that way< it <H> er:: </H> they are not able to have this this <H> eh: </H> <D> well </D> this  liquid this water to to stop the the fires <D> I mean </D> I don’t know how they are going to do his his or their job their work <D> so </D> <D> I think </D> fire-fighters is °the most important° 

I: Ok perfect thank you now I’d like you to talk about something together for about two minutes so here are some ways ((coughs)) in which companies market and sell their services and products to their customers and some questions for you to discuss first you have some time to look at the task (15) 

S1: <D> So </D> <D> well </D> I think <H> ah:: </H> =

S2: <D> =Yeah </D> what do you think 

S1:  <D> >I don’t know< </D>  <H> eh </H>  maybe regarding that televisions <D> and </D> radios are the media that people more follow  follow really  maybe it’s that way that <H> eh: </H> companies should market their products <D> and </D> sell it television <D> and </D> radio are the (...)-

S2: <D> Yeah </D>  <D> well </D>  </D> yeah  </D> <D> well </D> <D> I think </D> in that nowadays maybe internet <D> and </D> social media is the new television radio <D> and </D> newspaper <D> so </D> in my opinion if I have to: <P> (.5) </P> to do the marketing or try to sell my company I I will prefer to use internet what do you think 

S1: <D> Well </D>  <H> em: </H> if we consider we are in Spain <D> and </D> the <H> em:: </H> major sport is soccer maybe it’s [(>......<)]

S2: <D> [Yeah I think so] </D> <D> yeah </D> <D> I think </D> at the same time if you  if you are on a charity it’s <D> like </D> a good image for your company <D> so </D> <D> yeah </D> <D> I think so </D> I completely agree with you 

S1: <D> Yeah </D> <D> because </D> (...) conferences <D> and </D> exhibitions are not very popular=

S2: = <D> Yeah </D> <D> I don’t think </D> it could be very helpful <D> yeah </D>

S1: <D> Yeah </D> <D> because </D> <D> I think </D> you have to pay the tickets

S2: <D> Yeah </D> <D> I think </D> about the money that if you use internet or social media <D> like </D> twitter or instagram <D> also </D> it’s [it’s free <D> so </D> ] it’s even better

S1: <D> [Yes yes] </D>  <D> yes </D> I agree with you that maybe considering that <H> eh </H> television <D> and </D> radio <D> and </D> their advertisements are abling on the internet maybe you are right <D> and </D> [using the internet social] is this the best way to:

S2 <D>[Yeah </D> you are right] to do it=

S1:  =to sell products

I: Ok thank you now you have about one minute to decide which would be the least expensive way to market and sell the products to consumers

S2: <H> [Em::] </H> <D> well </D> I think that (.) it’s easy or what do you think

S1: [laughter] <D> Well </D> I’m not sure <D> now </D> <D> well </D> sponsorship you have to pay for sure=

S2: =yeah for sure it’s all about money <D> >yeah I think so< </D>

S1: <D> yeah </D> [maybe]

S2: <D> [I don’t know] </D> 

S1: maybe emailing is is is free 

S2: <D> yeah </D> and if you use social media it’s free too <D> so </D> =

S1: <D> =Yeah </D><D> so </D>  <D> so </D> <D> yeah </D> [social media] <D> and </D> email marketing are the:: cheapest ones

S2: <D> [Yeah] </D> <D> Yeah I think so </D> <D> yeah </D> for me it’s easy too I think it’s internet <D> and </D> social media=

S1:= <D> Yeah  </D> I agree I agree with Pablo

I: Ok perfect thank you and now Part 4 is the final part of the exam so I’m going to ask you some questions in what other ways can a company keep its customers happy 

S2: <D> I think </D> listen them <P> (.) </P> is  <P> (.) </P> is really simple <D> but </D> sometimes it’s really difficult to: to do it I don’t know why <D> but </D> sometimes <D> like </D> the companies sell you something <D> but </D> the the the next second it’s <D> like </D> you are not relevant for for them=

S1: <D> =Yeah </D> that’s true <D> because </D> even in its each customer has its own needs and its own personality maybe if you have a personal a personal communication with them asking a feedback about their products <D> and </D> [that maybe] they feel more confidence in your products

S2: <D> [Yeah I think so] </D>

I: Ok advertising campaigns persuade us to buy unnecessary things to what extent do you agree 

S1: I completely agree [with that]

S2: <D> [Yeah </D> I completely] agree <D> yeah </D> 

S1: <D> Yeah </D> <D> I mean </D> the the the main idea of this society of consumer of consuming things is to create a need there isn’t a need <D> but </D> they think there is a (...) and they create a need for you <D> so: </D> >that’s very true< we are buying some things <D> like </D> if we talk about maybe gadgets to the kitchen we are buying stupid things [sometimes ((laughter))]

S2: <D> [Yeah I think so] </D>

S1: with the knife we have enough to do a lot of things and we are buying things to:: with the onions with potatoes to boil everything [<D> so: </D> ]  [((laughter))]

S2: <D> [yeah] </D> <D> I [think </D> the best example] is a few years ago <P> (.) </P> anyone has a had a phone  a smart phone <D> and </D> nowadays it’s <D> like </D> I can’t live without it <D> so </D> <D> >I don’t know<  </D> <D> I think </D> it’s completely true <D> and </D> at the same  time <P> (.) </P> the worst part is that [we bought it] we buy it <D> but </D> <D> yeah </D> 

S1:<D>[yeah] </D>

I: Ok good how important is it for companies to be aware of environmental issues

S2: <D> Well </D> <D> I think </D> now this is really important <D> because </D> some countries <H> eh: </H> it’s <D> like </D> compulsory to:: to care about it <D> so </D> <P> (1) <.P> <D> I think </D> It’s good for: <P> (.) </P> their image or <D> yeah </D> for their company <D> but </D> >at the same times<  <D> I think </D> it’s it’s legal you have to do it <D> so </D> = 

S1:<D> =Yeah <D> regarding Pablo’s opinions <D> also </D> with the image the image that you give to in society <D> also </D> there is now <H> ah </H> a increasing feeling about the responsibilty of how is the planet nowadays <D> so:: </D> in many cases <H> eh </H> the companies want to show that they are a [green company]

S2: <D> [Yeah I think so] </D>

S1: <D> so </D> in that way they are  they are investing a lot of money <D> although </D> they don’t do what they say <D> but </D> they show that that appearance <P> (.3) </P> to the to the society 

S2: <D> Yeah </D> <D> I think </D> it’s right there it’s <D> like </D> an extra it’s <D> like </D> =

S1:<D> = Yeah </D> it’s <D> like </D> a fridge that you are (....) with the A level and you say oh I’m more greener to buy that <D> so </D> = 

S2: <D> =I think </D> an example of this is in the apple store if the apple store is all sustainable with green <D> yeah </D> with green energy the apple is is green <D> and </D> <D> I think </D> it’s like a brand=

S1:<D> = Yes </D>

S2: <D> I think </D> it’s more like a brand 

I: OK and finally what future is there for small companies in today’s world 

S2: <D> well </D> <H> Em: </H> I’m not sure can you repeat please

I: em:hm:: what future is there for small companies in today’s world 

S2: I’m not sure it’s a real <D> I don’t know </D>

S1: <D> yes </D> <D> but </D> it’s it’s 

S2: <D> I think </D> it’s more what’s the role of the small companies in the world or

I: What future do they have

S2: [Ah ok what Future]

S1:<D>  [and </D> their prospects their] <D> so </D> in one ways maybe we are thinking just what big enterprises are producing <D> but </D> if you go in a different analysis of the economy it’s really medium and small size companies are the <H> emm:: </H> has the the highest amount in what we’ll talk about the gross product of the company <D> so </D> their their future or their importance in the future is going to be quite quite important  <D> although </D> <D> because </D> <P> (1) </P>  high there’s there’s no nowadays just <H> eh:: </H>  high enterprises or factories in the past <D> so </D> now everything is [splitted in more parts]

S2: <D> [Yeah I think so] </D> <D> Yeah </D> <D> I think </D> a lot of times a small company with the time it’s bad with a big one and try to: [to] 

S1:<D> [ Yeah] </D>

S2: to: <D> yeah </D>  to:: mix the products of the small one into the big one <D> so </D> think <P> (.) </P>  they will have a good a good future <D> I think </D> <D> so </D> [like Juan said] 

S1: <D> [Yeah </D> it’s] even more if we consider we are going to specialise work that  a company must to do <D> like </D> a small piece of something <P> (.) </P> maybe we are going to have full of small companies that are going to be a product a final product

I: Ok thank you that’s the end of the test 

Time: 15:24 

Appendix E: Post-Test Transcript of S3 and S4
I: Good afternoon my name is Amanda and your names are

S3: Pilar

S4: Belen

I: Ok thank you so first of all I’d like to know something about you so Pilar could you tell me how long you’ve been studying English

S3: <D> Well </D> <H> em: </H> I don’t know exactly <D> but </D>  <D> I think </D> <H> eh </H> at the school when I was 8 or 9 years old it was at that moment <D> and </D>  <D> also </D>  my parents <H> eh: </H> <H> am: </H>  <D> well </D>  want me to learn English <D> and </D>  I went to different academies for all my life <D> and </D>  <P> (.) </P> <D> I think  </D> when I was 10 years old or <V> >something like that< </V> 

I: emhm:: and what do you like to do in your spare time

S3: <H> eh </H> <D> well </D> I like <H> eh </H> going out with my friends <D> and </D> <H> eh </H>  going out for a walk I love the beach <H> eh:: </H> sun bathing <D> and </D> <V>  >things like that< </V> <D> and </D> I love <H> eh: </H> going to the cinema watching movies <D> and </D> <H> eh: </H> go to different places <D> and </D> try the food <D> because </D> I like a lot of  ((laughter)) try different foods <D> and </D> <D> well </D> a normal life <D> I think </D>  <H> eh </H> the things that everybody like

I: Ok perfect and what about sports do you prefer team sports or individual sports

S3: <D> Well </D> I’m not a very sport person I practice yoga <D> so </D> I do it by myself you have to concentrate <D> and </D>  <D> I think </D>  I like to do that a <H> am: </H> a relax activity <D> and </D>  being on my own <D> but </D>  <D>  I think </D>  that playing in team is <D> also: </D>  funny <D> but </D>  I don’t practice a lot of that <V> °stuff  </V> <D> well </D> ° ((laughter))-

I: Ok perfect and Belen can you tell me where you are from

S4: I’m from Aviles Aviles is a city from the North of Spain <D> and </D> it has a marvellous old quarter if you don’t know it you must <P> (.) </P> <D> well </D> <H> eh </H> <D> because </D>  it’s <H> eh: </H> it has medieval parts with (......) palaces modern architecture <D> and </D>  it’s perfect for a walking <P> (.) </P> <D> and </D>  it’s next to the coast <D> so </D> if you like beach go to the beach come here <D> so </D>

I: Ok and what do you enjoy most about learning English

S4: <D> Well </D> <H> em: </H> being able to communicate with my friends my ERASMUS friends <D> because </D>  it’s the the  common language <H> eh </H> between us cause there are people from Italy from France <D> so </D> <H> eh: </H> being able to communicate <D> and  </D> then understanding the for example the >TV series I love<  <H> am:: </H> the novels <D> and  </D> without subtitles or searching in the dictionary it’s perfect for me <D> so  </D> I like <P> (.) </P> learning English 

I: Ok perfect and what about celebrities who is your favourite celebrity

S4: <H> Oh:: </H> I have a long list <D> I think </D>  a never-ending list <P> (.) </P> I love Christian Bale the one that <H> eh </H>  <D> well </D> the role of batman years ago Ewan McGregor from Moulin Rouge <H>  eh </H> <D> >I don’t know< </D>  singers maybe Brandon Flower from the Killers <H> eh: </H> several actors from Spain <D> also </D>  <D> but </D>  I I I told you a never-ending list <D> so </D> <P> (.) </P> I can stop 

I: OK perfect thank you ok so now it’s part 2 of the test and in this part of the test I’m going to give each of you 3 pictures I’d like you to talk about 2 of them on your own for about 1 minute and also answer a question briefly about your partner’s pictures so Pilar it’s your turn first here are your pictures they show different people at work so I’d like you to compare just 2 of the pictures saying what sorts of personalities the people in the pictures might have and what they might do for a living alright 

S3: <D> Alright </D> I don’t know in picture 1 what is he doing <P> (.) </P> and picture 3 <P> (1) </P> what is this it’s cotton or what is <H> eh </H> <D> well </D> in <P> (.3) </P> I think I’m going to choose picture 2 <D> and </D>  3 in picture 2 I can see a girl who is >on a horse< maybe she is a horse instructor a teacher or a <D> I don’t know </D>  or maybe she is in her leisure time doing what she likes <D> but </D>  <D> I think </D>  <P> (.) </P> I’m going to imagine that she is a teacher of horsing <D> and </D> in picture 3 I can see a man in <D> like </D> a small shop I don’t know what it is there are knives <D> and </D>  scissors <D> and </D> <V> >things like that<  </V> that they could be homemade by himself <D> and </D> <H> am:: </H> <H>  eh:: </H> I can see two very different jobs <D> because </D> in picture 2 <H> eh:: </H> the girl is always <H> eh:: </H> outside in the sun <D> and </D> she is young </D> and </D> is something <D> like </D>  seems very funny <D> and </D> with children <D> and </D>  people <D> and </D>  conversely in picture 3 I can see an old man an old man who is who maybe has had spended all his life in that shop <D> so </D> there are very different <D> and  </D> <D> I think </D>  I if I had to choose one of them I would prefer the one with the girl <D> and </D>  the horses <D> and </D>  being in the field <P> (1) </P> <D> I don’t know </D> 

I: Ok perfect and Belen which of these people is the most interesting to you

S4: The most interesting <P> (.) </P> <D> I think </D>  the girl <D> because </D> she she might be always riding by nature <H> eh </H> helping the people who live in the little village <P> (.) </P> <H> eh </H> helping the horses the other animals taking care of them looking after them <H> em::</H> maybe <D> well </D> <H> eh</H> she knows a lot of people in there with different jobs <H> eh </H> I think maybe she has a broadened mind <D> because of  </D> that <D> and  </D> <D> >I don’t know< </D> the man looks a bit serious <D> so </D> maybe he’s a bit shy <D> and </D> <D> >I don’t know<  </D> I think I prefer the girl

I: Ok perfect thank you ok Belen now it’s your turn here are your pictures they show different ways in which people use water I’d like you to compare two of the pictures and describe the different ways in which water is being used saying why it might be important in the lives of these people alright

S4: <D> Ok </D> <D> I think </D>  I’m going to choose <H> eh: </H> picture number 2 <D> and </D>  number 3  <P> (.) </P> <H> eh:</H>  in number 2 <H> em:: </H> there are a lot of people in the sea <P> (.) </P>  I think they are <D> well </D> relaxing in there <D> and </D>  <H>eh: </H> having fun <D> because </D>  <H> eh </H> maybe they some of them are swimming <P> (.) </P> <D> whereas </D> in the other photo <D> I think </D> it’s a a undeveloped country people are working in there in the water fishing <D> and  </D> there are little boats <P> (.5) </P> <H> eh:: </H> for example in number 2 <H> eh </H> <D> well </D> the way in which water is being used is for having fun recreational for example they are tourists maybe they might be tourists <V> or something </V> <D> but </D> on contrary in the other one <P> (.) </P> they are using the water for work for <H> eh </H> living <H> eh::</H> why might water be important in the life of this people <D> well </D> >as I told you< the last one they need it for for their living without water they cannot live they need it for cleaning maybe at home <H> eh </H> they don’t have <H> eh </H> anything <D> and  </D> they have to go everyday in there to take home water <P> (.) </P> to clean everything <D> and </D> <D> also </D>  for fishing  <D> because </D>  maybe they are not enough resources in there to to eat <D> and </D> the other of course just for holidays <H> eh </H> maybe for relaxing >as I told you<  <D> because </D> maybe there are people who might be working around the <D> well </D> around the ((laughter)) next to the water <D> and </D>  want to relax to <H> eh</H> disconnect from the stress of their life

I: Ok perfect and Pilar in which picture do you think the water is most important and why 

S3: <D> Well </D> <D> I think </D> obviously in picture 3 <D> because </D>  it’s the way they have to survive <D> because </D>  it’s the way they earn money to food their family <D> and </D>  the:: in picture 2 they are only in the sea for just for having fun <D> and </D>  we can live without that <P> (.) </P> <D> so: </D> definitely picture 3

I: Ok perfect thank you ok now I’d like you to talk about something together for about 2 minutes here are some ways ((coughs)) excuse me here are some ways companies market and sell their services and products to their consumers and I have some questions to ask you first you have some time to look at the task (15) Now talk to each other about what companies might have to consider when marketing and selling their products to consumers 

S4: <H> eh </H> Pilar shall I start or:: you

S3: you first 

S4: <D> Ok </D> <P> (.) </P> <D> so: </D> what might companies have to consider when marketing <D> and  </D> selling their products to customers what do you think about using the internet or social media or email <D> I think </D>  <H> em: </H> it’s easy cause you only need a cable or a internet connection to do that <D> and </D>  <H> em: </H>  usually it’s free maybe an expert 

S3: <D> I think </D> that nowadays you have to use internet for selling whatever  <D> because </D>  it’s the <H> eh </H> it’s very used <D> and </D>  it’s very trendy nowadays <H> eh: </H> you can use <H> eh </H>  instagram or facebook or [social networks]

S4: [Twitter] 

S3: <D> yeah </D>  <D> but </D>  <D> I <D> also  </D> think </D> that television <D> and </D> or radio adverts are very important <H> am::</H>  magazines <D> and </D> newspapers <D> also </D>  <D> >I don’t think that< </D> conference conferences or exhibitions are that important to the people <D> because </D>  they are <H> eh:: </H> they cause <H> ah:: </H> [less impact]

S4: [em:hm::]

S3: on people <D> I think </D> that people like watching things

S4: <D> Yeah </D> 

 S3: <D> I don’t know </D> what do you think

S4:  <D> I think so </D>  <H> eh </H> maybe the sales conference or exhibitions maybe for tourists in (.....) or <V> >something like that< </V>  they are good <P> (.) </P> <D> because </D>  there are people who attended like the one in (.....)  <D> but </D> for example with companies <D> I don’t think </D> they are as important and you need a lot of money to go there to put a stand <D> and </D>  <P> (.) </P> to promote it <D> but </D>  <D> >yeah </D> I agree with the  television and radio adverts< <D> but </D>  maybe the sponsorship of major events or charities <P> (.2)  </P> for example <P> (.) </P> <D> I don’t know </D> the banks for example <P> (.) </P>  the financial or business companies they are using it in sport activities <D> and </D>  <D> I think </D>  they >it’s good<  if you have the money of course <D> but </D> what do you think 

S3:<D>  I think </D>  that the most important thing is <P> (.) </P>  think about <H> eh </H> to whom do you want to sell your product <D> and  </D> think <H> eh:: </H> the place in the market that you want to ((exhales))=

S4: <D> =Yeah </D>  <D> and </D>  the magazines <D> and </D>  newspapers <D> well </D> nowadays maybe it’s a little old fashioned

S3: <D> Yeah </D> 

S4: <D> but </D>  <H> eh </H> for example for elderly people as my parents that they don’t touch the internet thing <D> and </D>  maybe don’t have enough time to watch the television it’s good <P> (.) </P> <D> but </D>  <D> also </D>  you need money it [depends on]

S3: [<D> but </D>  that’s true most of ] internet more for young people <D> because </D> old people don’t like <V> that kind of things </V>  

I: Ok thank you and now you have about one minute to decide which would be the least expensive way to market and sell their products to consumers 

S4: <D> Well </D> as we told as we talked before the internet connection is the the cheapest one <D>  and  </D> <D> I think </D>  every company has now internet connection <D> so </D> you just need one person that <H> eh </H> is in charge of this <D> and </D>  <D> well </D> upload things everyday to be in touch with the clients [right]

S3: [I agree] with Belen you have to you need a good idea <D> and </D>  then you have to develop it <D> but </D>  it it it is not very expensive <D> I think </D> you have <H> eh: </H> to do brainstormings <D> and </D> <V>  >things like that< </V> <D>  and </D>  when you find the idea <H> eh:</H> <D> well </D> you have to know how to sell it <D> but </D>  <H> eh </H> you don’t need a lot of <H> eh </H> money <D> and </D>  <D> yeah </D> like travelling <D> and </D>   <V> >things like that< </V> which are more expensive <D> I think </D>  

I: Ok thank you and now it’s part 4 the final part of the speaking exam and so Belen in what other ways can a company keep its customers happy 

S4: <D> Well </D> <H> eh </H> maybe::  <P> (.) </P> <D> well </D> <H> eh:</H> doing: something to not to sell <D> but </D>  maybe I’m going to give this in 3 hours to the person who tell me a really nice comment for example <H> am::: </H> <H> em:</H> maybe it’s good for the  for the company <D> because </D>  <H> eh::</H> you are promoting something <D> and  </D> letting the customer <P> (.)</P> <H> eh</H> getting back to you <D> and </D>  maybe <H> eh</H> share this on facebook or any social media <D> and </D>  it’s <H> em:</H> doing the free marketing for you <D> so </D> it’s a good way  <D> also </D> 

I: em: Pilar what do you think

S3: <D> Yeah  </D> I agree with her <D> I think </D>  that giving: them presents of <V> >things like that< </V> or promotions <H> eh </H> discounts <D> and </D> <V>  >things like that< </V>  <D> and </D>  <D> also </D> take care about <H> eh </H> how the product is working <D> and </D> give them facilities of <H>eh </H> <H> eh: </H> making refunds or <V>  >things like that< </V> not only sell the product <D> and </D>  forget about them you have to keep on improving <D> and </D>  <D> and  </D> <D> I think </D> that’s very important 

I: Ok perfect advertising campaigns persuade us to buy unnecessary things to what extent do you agree 

S3: <D> I think so </D>  sometimes <D> because </D>  I in my life I have bought many times things that I didn’t really need <D> so </D> <D> I think </D>  that when something is trendy or in fashion <D> and </D>  you are watching it every day on TV or <H> eh::</H> hearing people talking about it you finally <H> eh:: </H> think that you need it <D> I think </D> that we are easy sometimes to manipulate by the media <D> and </D> I try to correct it <D> but </D> it’s difficult when everybody is telling you the same ideas all day <D> so </D> I agree with that with that sentence 

S4: <D> yeah </D> it’s part of the marketing  <D> I think </D>  <H> eh </H> people who like me has studied marketing at the school or the university we know that <P> (.) </P> <D>  but </D>  <H> eh </H>  <D> I think </D> it’s without it <D> well </D> most of the enterprises of the companies <H> eh:</H> never going to sell anything to the companies <D> so </D> it’s needed <D> and </D> different companies need that <D> but </D> <D> well </D> it’s not as bad if you don’t buy a lot of things <P> (.) </P> you can control yourself <D>  but </D>  <D> yeah</D> <H> eh</H> Pilar has >I agree with her< <D> because </D>  I have a lot of things that I don’t use normally <D> and  </D> I had bought it <D> because of </D>  <H> eh</H> the media <D> because of </D>  the <H> eh</H> marketing <D> yeah </D> advertisement

I: Ok and finally how important is it for companies to be aware of environmental issues 

S4: <D> Well </D>  nowadays it’s very important you can see on the newspapers <D> and </D> the news everybody is talking about that <D> and  </D> if we don’t look after our environment <H> em: </H> we are (...) <D> because </D>  the future our children my nephew for example am going to live in in a place where there are a lot of polluctions people don’t recyc <D> and </D>  this is very very hard for will be very hard for them <P> (.) </P> <D> so </D> it’s very important <D> yeah</D> 

S3: <D> Yeah </D> <D> I think </D> that nowadays everybody is more conscious about that thing of <H> eh:</H> looking for the environment <D> but </D> <D>  I think </D>  that sometimes the: <H> eh</H>  enterprises they care <D> but  </D> they want to earn more money <D> so</D> sometimes it’s difficult to do both things look after the environment <D> and </D> winning a <P> (.) </P>  billion of money <D> so </D> <D> well </D>  we have to find a balance between the two things <D> but </D> <D> well </D> <D> I think </D> we have a lot of work to do 

I: Ok thank you that’s the end of the test 

Time: 17mins 57secs 
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                                                                                                                      S3’s Questionnaire 

Questionnaire
1. How long have you been studying English?
I have been studying English for 25 years. My first English lessons were at primary school. At the age of 12 I registered in an English academy where I could train and improve my level. However I left English lessons for 8 years because I had no time due to the University. Once I got my bachelor’s degrees I restarted again in the academy. Therefore I have been fully studying English for 13 years.
2. What is your main motivation for studying English?
It is well-known that English is considered the international language in the world. As Engineer, English is a deniable need because the knowledge dissemination, conference, markets, and so on are in English. From a personal point of view I find English like a good tool to be able to connect and talk with people everywhere. 
3. What aspects of studying English do you most enjoy?
I like too much, the speaking and conversational lessons or meetings, where people can understand the real meaning of some words and expressions, that in my mother tongue has a different meaning even it can be considered an insult or impolite in English.
4. What aspects of studying English do you least enjoy?
Grammar is the most boring part but It is necessary to study them. The exercise are not very interesting and they do not catch my attention.
5. Have you ever spent an extended amount of time in an English speaking country other than for a holiday? (Please specify the amount of time, the country and the purpose) 
I was in Ireland in a summer camp of one months. I went three times so in total I spend three months in Ireland. The purpose was the improvement of our English skills through lessons during the mornings and activities in the afternoons and evenings. The accommodation there were provided by and Irish family, so in the free time you are like a member of the family.

6. Are you regularly in contact with native speakers of English? ( Please specify how regularly and the purpose for your contact)
I am in contact with native speakers twice per week, when I have my English class in the academy.
7. Do you regularly use technology to communicate with people? (Please specify the type of technology and the main reason for using it)
I use whatsapp and facebook messenger application every day because It allows you to ask and respond easily and rapidly even more since they have an application for the computer. E-mailing is also used. In principal for my daily work is the main way of communication because it is like sending a letter but there is no delivery time. Finally phone calls are very often and better in some situations in which the message or the conversation is quite important so detailing the aspects of the chat are advisable  in order to avoid misunderstoods.

8. How long have you been studying English at a C1 level? 
I began with C1 level three years ago. Unfortunately some events in my life does not let me feel enough confidence to take the exam. The first year I had to move to another city far away for 4 months due to work circunstances. Last year a peak the task and the demand in my job took me a lot of my free time.
9. When do you plan on taking the Cambridge Advanced exam? 
I am already register to take the exam at the end of June 2016

10. How many hours per week do you attend English classes?

I go 6 hours per week. Three in an academy with a native teacher and the three remaining I attend to conversational lessons in the University with a English language teacher who is Spanish.
11. Do you use English in any other aspect of your daily life (work, watching T.V, reading etc.?)  If so, please specify (on average) the amount of time spent interacting or being exposed to the English language. 

I am exposed to English every day. I am electrical and electronic engineer and currently my work is focused on researching in power electronics. Due to that I have to read scientific documentation which is in English. I am member of an International Association where all the documents and videos are in English too and sometimes there are some webinars quite interesting. In addition I am within an international research group with people from Egypt, U.K and Italy and we use English to talk between us.

On average I would say that during 4-6 hours per day I am in contact with English.

S1’s Questionnaire
Questionnaire
1. How long have you been studying English?
I have been studying English for the last 3 years in order to prepare the Cambridge Certifications but when I was a child a studied throughout my school years.

2. What is your main motivation for studying English?
I love the language and I think it is one of the most important in the world for work or travel.

3. What aspects of studying English do you most enjoy?
I love speaking and listening the most.

4. What aspects of studying English do you least enjoy?
I don’t like too much grammar but at the same time I know that is one of the most important things to learn.

5. Have you ever spent an extended amount of time in an English speaking country other than for a holiday? (Please specify the amount of time, the country and the purpose) 
I spent my last summer in Ennis, Ireland. I was there for 3 weeks doing an intensive English Course. My mainly reason to go was to improve my English and try to live and talk with English native people. 

6. Are you regularly in contact with native speakers of English? ( Please specify how regularly and the purpose for your contact) 
No, only at the academy English.

7. Do you regularly use technology to communicate with people? (Please specify the type of technology and the main reason for using it)
Yes I use everyday Social Media, like WhatsApp or Facebook, to speak with my friends. And the reason why I use it, is because is really easy to start a conversation with everybody no matter where they are.

8. How long have you been studying English at a C1 level? 
The last year, after I got the B2, I started to study for the C1.

9. When do you plan on taking the Cambridge Advanced exam? 
I am going to take it at the end of this summer.

10. How many hours per week do you attend English classes?

3 hours per week.

11. Do you use English in any other aspect of your daily life (work, watching T.V, reading etc.?)  If so, please specify (on average) the amount of time spent interacting or being exposed to the English language. 

Yes, I configure all my devices in English. I always watch the TV in English and I try to read as much as I can in English too.
S2’s questionnaire
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Appendix K: Post-Test 
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Appendix T: Suggested Skype Topics 

Skype conversations (guidelines)

Please find below a list of suggested weekly topics for your partner and you to discuss. 

Week 1 (28th March- 3rd April)

General meet and greet 

Get to know each other by asking and answering questions.

Suggested topics:  family, work, school, hobbies etc. 

Week 2 (4th April- 10th April)

Travel and traditions 

Suggested topics:  Traditions in your country, different customs and cultures, places you have visited or would like to visit. 

Week 3 (11ith-April-17th April)

Current affairs 

Suggested activity:  Share an interesting newspaper article you have recently read with your partner. Discuss the article and share any ideas/ opinions.
Week 4 (18th April-24th April)

TV and Cinema

Suggested topics: favourite movies and TV series, books versus movies, advancing technology and its impact on entertainment.

Week 5 (25th April-1rst May)

Food

Suggested activity:  Share your favourite recipe with your partner.

Suggested topics: healthy diets, strangest type of food you have tried, traditional food in your country. 

